


Impact Assessment Report

Disclaimer
This report has been prepared solely for the purpose set out in the Memorandum of Understanding 
(MoU) signed between Renalysis Consultants Pvt. Ltd. (CSRBOX) and Eicher Group Founda�on (EGF) to 
undertake the Impact Assessment of their Corporate Social Responsibility (CSR) project implemented. 

This impact assessment is pursuant to the Companies (Corporate Social Responsibility Policy) 
Amendment Rules, 2021, no�fica�on dated 22nd January 2021.

This report shall be disclosed to those authorized in its en�rety only without removing the disclaimer. 
CSRBOX has not performed an audit and does not express an opinion or any other form of assurance. 
Further, comments in our report are not intended, nor should they be interpreted to be legal advice or 
opinion.

This report contains an analysis by CSRBOX considering the publica�ons available from secondary 
sources and inputs gathered through interac�ons with the leadership team of Eicher Group Founda�on, 
project beneficiaries, and various knowledge partners. While the informa�on obtained from the public 
domain has not been verified for authen�city, CSRBOX has taken due care to receive informa�on from 
sources generally considered to be reliable.

In preparing this report, CSRBOX has used and relied on data, material gathered through the internet, 
research reports, and discussions with personnel within CSRBOX as well personnel in related industries.

With Specific to Impact Assessment, CSRBOX:
Has neither conducted an audit, due diligence nor validated the financial statements and projec�ons 
provided by Eicher Group Founda�on;

Wherever informa�on was not available in the public domain, suitable assump�ons were made to 
extrapolate values for the same;

CSRBOX must emphasize that the realiza�on of the benefits/improvisa�ons accruing out of the 
recommenda�ons set out within this report (based on secondary sources), is dependent on the 
con�nuing validity of the assump�ons on which it is based. The assump�ons will need to be reviewed 
and revised to reflect such changes in business trends, regulatory requirements or the direc�on of the 
business as further clarity emerges. CSRBOX accepts no responsibility for the realiza�on of the projected 
benefits;

The premise of an impact assessment is ‘the objec�ves of the project along with output and outcome 
indicators pre-set by the program design and implementa�on team. CSRBOX’s impact assessment 
framework was designed and executed in alignment with those objec�ves and indicators.
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Execu�ve Summary
Eicher Group Founda�on is commi�ed to 
implemen�ng Eicher Motor Limited’s, CSR policy 
objec�ve of crea�ng economic benefits and 
earnestly contribu�ng towards the development 
of a sustainable and equitable society. It pursues 
this aim by inves�ng in social development 
projects, following conscien�ous business 
prac�ces and good governance. 

One such project, Shikshak Pehal Programme 
(SPP) has been delivering quality educa�on, to 
marginalized children living in remote villages of 
Thanagazi and Umrain blocks, of the Alwar district, 
for over 23 years. It is financially supported by the 
Eicher Group Founda�on (EGF), Goodearth 
Educa�on Founda�on (GEF) and the MM Lal 
Charitable Trust. 

Methodology

Sample Size for Students and Teacher Surveys

The assessment period of this study is from 2019 to 2022 and the study adopted mixed methodology 
i.e., quan�ta�ve and qualita�ve approach. The study used the Na�onal Educa�on Policy 2020 
framework-Access, Equity, Quality, Affordability and Accountability. School Quality Checklist and 
Evalua�on Rubrics were used to iden�fy quality standards of Bodhshalas and LCs. Adop�ng a 360-degree 
approach, three research designs were administered across the study- descrip�ve, experimental and 
cross sec�onal.  

Focussed on acquiring 
compara�ve analysis using 
counterfactuals

Considering learning 
outcomes results of 
Bodhshala students as 
dependent variable and 
results from other 
government schools as 
independent variable.

Tools used: Learning 
outcome test 

Focussed on obtaining 
correla�ons/compara�ve 
analysis

Learning outcome of 
Bodhshala students vs. 
infrastructure, teaching 
pedagogy, students’ 
performance, community 
par�cipa�on and 
socio-economic background

Tools used: Surveys,
Learning Outcome Tests

Cross-sectional 
research design

Experimental 
research design

Focussed on capturing the 
concurrent on-ground 
impact

Describing the beneficiaries, 
stakeholders, their roles and 
the effect caused by SPP in 
direct and indirect ways

Tools used: FGDs, School 
Quality Checklist, Surveys

Descriptive 
research design

10
Bodhshalas 

& LCs

363
Students 

(Grade 5 to 
8)

19
Teachers

3



357
Students  

Grade 3,5,7

3
Subjects

Compara�ve Study Sampling and Key Findings
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Key Findings
Overall, the study found that:

SPP is an inclusive programme with enrolment of 39% OBC, 25% SC, 20% ST and 16% GEN category 
students and 50% of sample Bodhshalas and LCs had students with disabili�es enrolled

Issues of school infrastructure and scarcity of teachers was observed in category B and C 
Bodhshalas and LCs

Delivery of educa�on con�nued in community places and Shiksha Ghars throughout pandemic.
In all, 88% of enrolled students a�ended classes during pandemic. 
Oral lessons (95%), worksheets (89%) and textbooks (26%) were used as teaching material during 
classes in pandemic �mes

Teachers played a crucial part in maintaining the proper execu�on of this programme.
They act as adhesive between Bodhshalas and LCs and communi�es. 
All teachers (100%) interviewed had undergone extensive training to adopt new learning methods 
in teaching. 
Over 95% teachers feel highly mo�vated to teach every day in Bodhshalas and LCs. 
89% teachers from category A Bodhshalas agreed that lesson delivery became be�er a�er using 
smartboards
Over 95% students stated they shared a good bond with teachers in Bodhshalas and LCs. 

10
Bodhshalas

312
Students

Grade 3,5,7

3
Subjects

8
Government and 

Private Schools
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The tool used for compara�ve analysis was 
Learning Outcome assessment. The table 
depicts the school category-wise average % of 
Learning Outcome Assessment (including scores 
of subjects- Hindi, English and Mathema�cs)

The results indicate that students of Bodhshalas & LCs fall under the category of “approaching 
expecta�ons”. Whereas students of both private and government schools fall under the category of 
“need ongoing help”.
 
The table below is as per the schools (Bodhshalas and LCs, Private schools, and Government schools), 
per Grades (3rd, 5th, 7th), and Subjects (Hindi, English, and Mathema�cs). As highlighted in the table, 
Bodh schools are compara�vely be�er than private and government schools. Bodh school students need 
ongoing help in English subject.

Further, the table presents 
the findings of learning 
outcomes, when assessed on 
the basis of skills and 
subjects. According to the 
table, students in Bodhshalas 
and LCs fall under the 
category of “approaching 
expecta�ons” across all 
grade levels and subjects, 
except for grade seven Hindi 
subject where the students 
fall under the category of 
“mee�ng expecta�ons”.
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Schools Percentages criteria 

Bodhshalas and LCs 53% 

Private Schools 52% 

Government Schools 37% 

Learning Outcome Assessment-Evalua�on Criteria 
Category of 
Students 

Remarks % 
Criteria 

Legend 

Category 1 Needs 
Ongoing Help  

Below 
50% 

  

Category 2  Approaching 
Expecta�on 

50-70%   

Category 3  Mee�ng 
Expecta�ons 

Above 
70% 

  

Subject and Grade wise percentages 

Grade 
Bodhshalas and LCs Private Schools Government Schools 

Grade 3 Grade 5 Grade 7 Grade 3 Grade 5 Grade 7 Grade 3 Grade 5 Grade 7 

Hindi 51% 55% 70% 53% 44% 50% 59% 47% 35% 

English 40% 49% 40% 33% 26% 36% 33% 25% 19% 

Math 49% 61% 60% 67% 57% 45% 47% 47% 33% 

 

Skill Wise Criteria 

Grade Bodhshalas and LCs Private Schools Government Schools 

3rd Grade English 1.6 1.4 1.3 

5th Grade English 1.8 0.9 0.9 

7th Grade English 1.5 1.4 0.7 

3rd Grade Hindi 2.5 2.6 3 

5th Grade Hindi 2.7 2.2 2.4 

7th Grade Hindi 4.2 3 2.1 

3rd Grade Math 1 1.3 0.9 

5th Grade Math 1.6 1.4 1.3 

7th Grade Math 1.3 1 0.7 
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Three sta�s�cal tests namely: Kendall’s tau-b correla�on, chi-square test and ordinal logis�c regression 
were conducted on the available primary and secondary data. All three sta�s�cal tests indicate the 
importance of four common school quality parameters, which have significant impact on learning 
outcome of students in Bodhshalas and LCs:

Availability of gadgets and electricity
Availability of toilets and water facili�es
Availability of teachers’ management system
Atmosphere of physical and emo�onal safety

Findings of ordinal logis�c regression analysis indicated an impact of gender, family income and parental 
literacy level on the learning outcomes of students:

Social Return on Investment is a concept that takes social value into considera�on when assessing 
investments made in a project. It considers value produced for numerous stakeholders in dimensions of 
development—economic and social. Thus, the results of an SROI calcula�on communicate the social value 
a project creates. 

As per the calcula�ons in the table above, at present for every one rupee invested, the Shishak Pahal 
Programme delivers INR. 3.72 of social value.
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Sta�s�cal Inferences

SROI Value of SPP

Male students scored 
1.3 times better than 

female students

Students with income 
APL scored 0.5 times 
more than students 

with income BPL

Students with parents 
who studied till 12th 
standard scored 3.5 

times more than 
students who had 
illiterate parents

Students with 
graduate parents 

scored 7 times more 
than students who had 

illiterate parents

 
Social Return on Investment 

Year FY 2022-2023 FY 2024-25 

India Infla�on Rate (Source IMF) 3.8% 3.9% 

Discounted Rate Considered 3.9% 

Total Input Cost 191354734 

Total Net Impact 738662472 

Net Present Value (NPV) 711278259 

SROI 3.72 
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Chapter 1: Overview of Shikshak Pehal Programme

1.1. SPP’s Geographical Coverage 

The Shikshak Pehal Programme (SPP) has been opera�onal for approximately 20 years with financial 
support from the Goodearth Educa�on Founda�on (GEF), the EGF and the MM Lal Charitable Trust. 
Since 2000, GEF & EGF have supported SPP endeavours financially and have been a steady source of 
encouragement for the programme. The programme has been delivering educa�on to marginalized 
children living in remote villages of Thanagazi and Umrain blocks of the Alwar district with the following 
objec�ves:

SPP is being implemented in 2 blocks of Alwar district, Rajasthan: Umrain and Thanagazi.
 
31 Bodhshalas and LCs are running with enrolment of approximately 5446 students from pre-school to 
grade 81.  Listed below are all 31 Bodhshalas and LCs. Presently, there are 19 upper primary Bodhshalas 
having classes from preschool to grade 8; 12 primary Bodhshalas having pre-school to class 5. Out of the 
12 primary Bodhshalas, 10 are learning centres from preschool to grade 5. Learning centres are situated 
in areas with low student enrolments.

Reach out to hard-to-reach communi�es of Thanagazi and Umrain blocks of Alwar to ensure 
Equitable Quality Educa�on

Demonstrate and disseminate models of quality pedagogical prac�ces and posi�ve learning 
outcomes of community schools

To advocate principles, strategies, and processes of the SPP based on demonstra�on and involve 
communi�es in policy discourse and advocacy

Ensuring a learning community through community learning centres and ensuring an ac�ve role of 
the school in community educa�on

To sustain the schools as our field space for research and innova�on/sustain the exis�ng 31 
community Bodhshalas (schools) as our field space for academic and pedagogical research and 
innova�on

1Secondary data shared by Bodh Shiksha Samiti (BSS)
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In the table below, the sub-sec�ons of Schedule VII, Companies Act (2013) are men�oned in descending 
order of alignment with the SPP.
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Table 1. List of Bodhshalas and learning centres running under SPP

1.2. SPP’s Alignment with the Schedule VII, Companies Act (2013)  

 

Sr. 
No. 

Name of Bodhshalas S. No Name of Bodhshalas Sr. 
No.
  

Name of Bodhshalas 

1 Aadharshila 11 Khaira� Ki Dhani 21 Indok 

2 Ambedkar Nagar 12 Meena Coopra�ve 22 Kaleka 

3 Badwala Guwada 13 Mukdo Ki Dhani 23 Manako Ki Dhani 

4 Ban Ki Dhani 14 Reengaspuri 24 Rajali 

5 Bas Savdi 15 Shyampura 25 Ramali Ki Dhani 

6 Bhal Ki Dhani 16 Silibavadi 26 Bhanwta 

7 Dev ka Devra 17 Siliser 27 Jogiyon Ki Dhani 

8 Dheevron Ki Dhani 18 Taalvrikh Nala 28 Keero Ki Dhani 

9 Haud Ki Dhani 19 Tanwarala 29 Kundalka 

10 Indok Radi 20 Agar 30 Lalpura 

    31 Rundh Binak 

Sec�ons of Schedule VII Alignment 

Sec�on 
135 (ii) 

Promo�ng educa�on, including special educa�on and 
employment enhancing voca�on skills especially among 
children, women, elderly, and the differently abled and 
livelihood enhancement projects 

Access to equitable quality educa�on 
for all students through best prac�ces 
to marginalized sec�ons 

Sec�on 
135 (i) 

Eradica�ng hunger, poverty, and malnutri�on, 
[promo�ng health care including preven�ve health] and 
sanita�on [Including contribu�on to the Swatch Bharat 
Kosh set-up by the Central Government for the 
promo�on of sanita�on] and making available safe 
drinking water 

Provide Mid-Day Meals to meet the 
nutri�onal needs of all students  
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In the table below, the SDGs are men�oned in descending order of alignment with the SPP.
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1.3. SPP’s Alignment with Sustainable Development Goals

SPP aligns with the ESG Sustainability Report of the corporate. Par�cularly, with respect to the Business 
Responsibility & Sustainability Repor�ng Format (BRSR) shared by the Securi�es & Exchange Board of 
India (SEBI), EGF’s SPP can be covered under the following ESG principle:

1.4. SPP’s Alignment with Environmental, Social, and Governance (ESG) Principles

SPP is aligned to this principle as it ensures that opportunity to access quality educa�on is available 
for all students regardless of caste, gender, disability, social and economic status.

1.4. SPP’s Alignment with Environmental, Social, and Governance (ESG) Principles

PRINCIPLE 4: Businesses should respect the interests of and be responsive to all its stakeholders

SDG Goals SDG Targets Alignment 

 

Target 4.1 By 2030, ensure that all girls and boys 
complete free, equitable, and quality primary and 
secondary educa�on leading to relevant and 
effec�ve learning outcomes 

The interven�ons are related to 
ensuring equitable quality educa�on 
to the most marginalized 
communi�es 

 

Target 2.1 By 2030, end hunger and ensure access 
by all people, in par�cular the poor and people in 
vulnerable situa�ons, including infants, to safe, 
nutri�ous, and sufficient food all year round 

 

As the program focuses on providing 
nutri�ous food to each student of 
Bodhshala and learning centres 

 

Target 5.1 End all forms of discrimina�on against 
all women and girls everywhere 

 

Target 5.5 Ensure women’s full and effec�ve 
par�cipa�on and equal opportuni�es for 
leadership at all levels of decision-making in 
poli�cal, economic, and public life 

 

Target 5.c Adopt and strengthen sound policies and 
enforceable legisla�on for the promo�on of gender 
equality and the empowerment of all women and 
girls at all levels 

Promo�on of quality educa�on for 
all students irrespec�ve of gender, 
caste, disability, and background 
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1.5. SPP’s Alignment with Na�onal Priority

Government Policy/Scheme/Mission Alignment with SPP 

Sarva Shiksha Abhiyan Access to equitable quality educa�on aspect of SPP is aligned 
directly with Sarva Shiksha Abhiyan programme as it includes 
universalizing elementary educa�on. 

Mid-day Meal Scheme Provision of food in the form of lunch is aligned with the Mid-
day Meal Scheme with the objec�ve of elimina�ng classroom 
hunger of students and to increase a�endance and enrolment 
of students at Bodhshalas and learning centres. 

Right To Educa�on Act SPP is aligned with Right to Educa�on (RTE) Act which made 
educa�on for every child between 6 and 14 years a 
fundamental right.  

Na�onal Educa�on Policy SPP is aligned with NEP where it ensures universal access to 
educa�on at all levels of schooling from pre-primary school to 
grade 12. The target is set to be achieved by guaranteeing 
quality early childhood care and educa�on for all students 
between 3-6 years, equitable and inclusive educa�on, with 
special emphasis given on Socially and Economically 
Disadvantaged Groups (SEDGs). 
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Chapter 2: Impact Assessment Design and Approach

2.1. Objec�ve of the Study

To assess whether SPP has been able to provide access to good quality school educa�on for 
economically challenged and other marginalized sec�ons of the society in tribal areas of Alwar 
district, Rajasthan.

2.2. Approach & Evalua�on Framework
The approach adopted a framework focusing on equitable access to quality educa�on. Given the 
objec�ves of the study and the key areas of enquiry, the design of the evalua�on focused on learning 
outcomes for students, as a primary focus. However, it also used a two level assessment framework:

To determine the impact, poten�al and efficiency of the programme, the evalua�on used the following 
pillars of assessment:

Focused to measure and 
assess the behavioural 
and sensitization 
characteristics of the 
individual beneficiaries 
due to the programme 

Micro Level
Focused on the 
programme specific 
indicators and outcomes

Macro Level

Equity QualityAccess

• Infrastructural support 
provided as part of 
project delivery

• Access to educational 
resources like stationery 
items and TLM 

• E�ciency of the project 
in delivering a�ordable 
education

• Proximity- ease of access 
to community 
Bodhshalas

• Mobilization of students 
to avail quality 
education

• Learning during 
Pandemic

• Inclusive education for 
marginalised section 
(OBC, ST, SC and SWD)

• Education for girl child
• Support in health and 

nutrition aspect for 
students to ful�l 
students' need

• Quality of Teaching
• Quality of Learning
• Provision of 

SmartBoards
• Extra-curricular 

activities
• Coherence with other 

stakeholders
• (Parents and SMCs) 
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To determine the inclusiveness, relevance, appropriateness, coherence, effec�veness, impact poten�al, 
and efficiency of the programme, the evalua�on parallelly used the IRECS framework. This framework is 
helpful in genera�ng relevant findings including on ground challenges, lessons learned, and in designing 
recommenda�ons for the implementa�on of the programme. This is usually beneficial for the 
implemen�ng team, funding team and other key stakeholders of the programme in evalua�ng the 
programme’s performance.

The below evalua�on matrix was designed in alignment with IRECS and NEP parameters.

Evalua�on Matrix

Stakeholders Indicators Source of Data Key Findings 

Access to Educa�on 

Students • Proximity of Bodhshalas 
to students 

• Affordability of 
Bodhshalas 

Student 
Survey 

• Students from nearby 
communi�es preferred 
Bodhshalas and LCs. 

• The students pay ₹30/- per month 
for MDM only to study in 
Bodhshalas and LCs. 

• The Bodhshalas and LCs are 
constructed in areas nearest to 
the community people. 

Teachers • Contribu�on in 
mobiliza�on of students 

Teacher’s 
survey 

• Teachers conducted outreach 
ac�vi�es to connect with parents 
of students at least twice a week. 

Parents/SMC • Accessibility challenges 
faced 

FGD 

 

• Parents did not face any 
accessibility challenges due to 
close proximity of the Bodhshalas 
and LCs. 

Infrastructure 

Students and 
Teachers 

Infrastructural support and 
Challenges 

• School Premises 
• Classrooms and 

other rooms 
• Gadgets and 

Electricity 
• Toilets and water 

facility 

Survey and 
FGDs 

• Infrastructural support and 
maintenance were observed to be 
be�er in category A Bodhshalas. 

• Issue of scarcity of classrooms 
were highlighted by the 
stakeholders. 

• Power cut or non-availability of 
electricity was a common issue 
highlighted by all categories of 
Bodhshalas and LCs. 

• Underground water was the 
safest source of drinking water for 
the stakeholders. 

• Lack of func�onal toilets was 
highlighted by students and 
teachers of category B and C 
Bodhshalas and LCs. 
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Enrolment and A�endance 

Teachers • Enrolment and 
a�endance 

 

Teachers’ 
Survey and 
School Quality 
Checklist & 
Rubrics 

• As per secondary data shared by 
BSS on a�endance of students 
from 2019-2021, average 
a�endance of each category of 
Bodhshalas and LCs is: Category 
A- 67%; Category B- 69% and 
Category C- 73%. 

• On field observa�on and 
interac�on indicated that both 
enrolment a�endance is affected 
post Covid-19, especially in 
category C LCs. 

• Enrolment of category A 
Bodhshalas has seen an increase 
post pandemic. 

Educa�on during Pandemic 

Students • % Students a�ending 
classes during pandemic 

Students 
Survey 

• Maintaining a�endance records 
during pandemic was a challenge 
highlighted by the stakeholders. 

• Through survey it was discovered 
that category A bodhshala 
teachers reached out to more 
than 76% of enrolled students, 
whereas category B and C 
teachers reached out to above 
51% of enrolled students. 

Teachers • Teaching methods used 
in pandemic 

• Challenges faced during 
pandemic 

Teacher’s 
survey 

• Oral lessons were most preferred 
method of teaching during 
pandemic. 

• Maintenance and carrying TLMs 
as per lesson plan were an issue 
highlighted. 

• Lack of proper teaching space was 
another common issue faced. 

Alumni • Support received from 
Bodhshalas and LCs 

FGD • Alumni support was most 
effec�ve in areas where teachers 
could not reach out due to strict 
covid restric�ons. 

• Alumni also supported students 
post lectures, being from the 
same community. 
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Equity 

Inclusivity of Gender and Marginalized Group 

Students • % Of girls in school Students 

Survey 

• As per secondary data shared, 
across 31 Bodhshalas, male 
student cons�tutes of 54% 
popula�on whereas female 
student cons�tutes of 46% 
popula�on. 

• % Of students in 
SC/ST/OBC 

• As per primary data, in 10 
selected Bodhshalas and LCs, 
presence of SC, ST and OBC 
students is 25%, 20% and 39% 
respec�vely. 

Inclusivity of Students with Disabili�es 

Students with 
disabili�es (SWD) 

 

• Inclusivity of Bodhshalas 
and LCs 

• Learning paradigm  
• Support from peer and 

teachers 
• Challenges faced in 

studies 

FGD • In 5/10 selected Bodhshalas and 
LCs students with disabili�es were 
being taught. 

• Special external support (from 
AADI organisa�on) is also availed 
for capacity building of teachers. 

• Other students in Bodhshalas and 
LCs were observably keen in 
helping SWD demonstra�ng good 
values. 

Teachers • Challenges faced while 
engaging with SWD 

• Support from BSS to 
overcome the challenges 

FGD • Teachers stay pa�ent and allow 
SWDs to learn at their own pace. 

• At �mes, teachers have to think of 
innova�ve and disability-friendly 
ways to engage with SWDs. 

Health and Nutri�on 

Students • % Students benefi�ed 
from Mid-Day-Meals 

Students 
Survey 

• 100% students receive benefits of 
MDMs. 

• Quarterly health check-ups are 
conducted to measure height, 
weight and BMI of students. 

Teachers • Observa�on on Health-
wise progress in 
students  

Teacher’s 
survey 

• Teachers share students record 
with parents and counsel them in 
case students are found to be 
malnourished.  

Parents/SMC • Parents’ percep�on FGD • Parents are a�racted to send 
their children to school, due to 
provision of MDMs. 
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Quality of Educa�on 

Quality of        Teaching 

Students • Percep�on on quality of 
educa�on 

• % Of students 
comfortable in reaching 
out to their teachers 

Students 
Survey 

• 100% students are comfortable 
reaching out to teachers to 
discuss issues related to academia 
or private life. 

• Students’ percep�on of quality 
educa�on is learning at own pace 
and having good bond with 
teachers. 

Teachers • % of teachers trained to 
teach SWD 

• Help provided to 
students  

• Fun-learning 

Teacher’s 
survey 

• Teachers can receive help from 
BSS ERC in regular mee�ngs to 
solve issues related to SWDs. 

• Resource person from AADI 
organisa�on also help them build 
understanding on educa�on for 
SWDs. 

Alumni • Advantages of star�ng 
process of learning from 
Bodhshalas and LCs 

• Con�nuous support 

FGD • 100% alumni reported that the 
quality of educa�on received in 
Bodhshalas, and LCs is be�er than 
in government and private 
schools. 

• The alumni in category A 
Bodhshalas s�ll receive on-going 
academic support from teachers. 

Parents/SMC • Growth trajectory of 
child 

 • Parents believed that pedagogy 
followed in Bodhshalas, and LCs 
help children to feel good about 
studies. 

• A�er passing out from Bodhshalas 
and LCs, students are able to 
dream big and go ahead with 
higher educa�on. 

Quality of    Learning 

Students • % Students facing 
difficul�es in studying 

• Preferred ways of 
learning 

Students 
Survey 

• 61% of students feel that the 
lessons delivered in Bodhshalas, 
and LCs are easy to understand. 

• 39% students feel that the lessons 
are alterna�vely easy and difficult 
depending upon the concept. 

• Student majorly prefer peer 
learning as a good way of 
understanding concepts. 

Teachers • Mo�va�on of students 
• % Of students’ showing 

progress 

Teacher’s 
survey 

• As per teachers, 100% students 
enjoy coming to Bodhshalas and 
LCs. 

• Students show progress based on 
their difference in pace of Learning. 
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Smart Board 

Students • % Students benefi�ed 
from smartboard 

Students 
Survey 

• 100% in category A Bodhshalas 
got chance to learn through 
smartboards. 

• The smartboards, however, were 
non-func�onal in 2/3 category A 
Bodhshalas. 

Teachers • % Teachers benefi�ed 
from smartboard 

Teacher’s 
survey 

• Teachers enjoy teaching through 
smartboards. 

• 69% of category A students feel 
that their teachers struggle using 
smartboards. 

Extra-curricular 

Students • Students’ percep�on  
• Availability of such 

ac�vi�es 

Students 
Survey 

• Category A Bodhshalas have 
planned indoor and outdoor 
games (around 21) which are used 
during physical educa�on period. 

• Students enjoy these outdoor 
ac�vi�es as it helps them feel 
relax. 

Teachers • Teachers’ percep�on 
• A�empt made by 

teachers to conduct such 
ac�vi�es 

Teacher’s 
survey 

• Teachers in all categories of 
Bodhshalas and LCs include some 
playful techniques during their 
lesson plans to increase students’ 
engagement. 

Parent's par�cipa�on 

Students • % Students who can rely 
on parents in case of 
challenges faced in 
studying 

 

Student 
Survey 

• 15% students are able to take 
help from their parents in case of 
academic difficulty. 

Parents/SMC • % Parents helping their 
children in studies 

• Parents a�ending PTMs 

FGD • 15% parents are able to help 
students in studies. 

• Parents of students in category A 
and B Bodhshalas are more 
par�cipa�ve and take 
accountability than those on 
category C Learning centres. 
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Methodology and Research Design 
This study adopted mixed methodology i.e., quan�ta�ve and qualita�ve approaches. The impact of SPP 
interven�ons from the year 2019-2022 was evaluated during the course of this study. To comply with the 
study objec�ve, the study was conducted under the aegis of the following research designs in order to 
capture deeper impact:

The above-men�oned research designs guided in exploring 360° impact of the SPP. The assessment had 
a two-pronged approach to data collec�on. Desk review included secondary data sources and primary 
data obtained from quan�ta�ve and qualita�ve methods of data collec�on.

Involved review of annual reports, monitoring reports, past studies, and research studies by 
renowned organiza�ons available in public domain to draw insights into the situa�on of the area.

Focussed on acquiring 
compara�ve analysis using 
counterfactuals

Considering learning 
outcomes results of 
Bodhshala students as 
dependent variable and 
results from other 
government schools as 
independent variable.

Tools used: Learning 
outcome test 

Focussed on obtaining 
correla�ons

Learning outcome of 
Bodhshala students vs. 
infrastructure, teaching 
pedagogy, students’ 
performance, community 
par�cipa�on and 
socio-economic background

Tools used: Surveys, 
Learning Outcome Tests

Cross-sectional 
research design

Experimental 
research design

Focussed on capturing the 
concurrent on-ground 
impact

Describing the beneficiaries, 
stakeholders, their roles and 
the effect caused by SPP in 
direct and indirect ways

Tools used: FGDs, School 
Quality Checklist, Surveys

Descriptive 
research design

Secondary Study

Qualita�ve and quan�ta�ve approaches to data collec�on and analysis. 
The qualita�ve aspects involved In-depth Interviews (IDIs) with the key stakeholders like school 
principals, teachers, SMC members, parents, alumni etc., 
Observa�on of the study area. 
Focused Group Discussions (FGDs) were conducted with various groups (SMC members, alumni, 
parents) from the villages.
Quan�ta�ve analysis included students and teachers survey

Primary Study
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Mul�-level stakeholders were considered as a part of 
primary data collec�on. 

Cumula�vely, at micro level, the girl-to-boy students’ 
ra�o in 31 Bodhshalas and learning centres was 
0.84:12. The study was conducted maintaining a 
nearly equal distribu�on of female and male 
students, i.e., 51% and 49%.

Challenges faced by the study team

The study ini�ally included interac�on with dropout students as part of a Focused Group Discussion. 
However, the dropout students were difficult to reach out due to the following reasons:

Regular usage of TLM: To maintain the coordina�on with the implementa�on partner, the dates and 
�me of school visit by the study team was disclosed to all selected schools. This perhaps impacted the 
findings of the naturalis�c observa�on tool deployed by the study team to check the usage of TLM in 
classrooms. 

Data discrepancy: Student enrolment data shared by BSS did not match the primary data maintained and 
shared by the heads of each Bodhshalas and LCs. The data received from the field underwent 
triangula�on with other field data, hence was used for this study.

Micro Level 
Stakeholders

Students of Bodhshalas
Head of Bodhshalas
Teachers of Bodhshalas

Messo Level 
Stakeholders

Parents of students
SMC members
Alumni students of 
Bodhshalas

90% cases the dropouts migrated 
to other villages

Drop out students attending other 
government or private school: Due 

to absence of contact with 
them- unwilling to connect with the 

study team

2Secondary data provided by Bodh Shiksha Samiti
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2.3. Sampling Strategy and Data Collec�on

Sample Summary

Table 2(i). Number and Sample size for both the quantitative data collection tools

A school quality checklist as per evalua�on rubrics was filled for each of the above men�oned sample 
Bodhshalas and LCs.

FGD were conducted with teachers, alumni, SMC members and parents. 

Bodhshala and LCs Selected 
 
 
 

Students’ Survey  
 

 

Teacher’s survey 
 
 

Classes  
5 6 7 8  

Aadharshila  - 21 22 19 3 
Reengaspuri - 13 11 13 3 

KKD - 12 20 18 3 
HKD - 20 26 30 3 

Silivabadi  - 33 18 25 3 
Kundalka  6 - - - 1 

BKD  - 8 10 7 - 
MKD 8 - - - 1 

Agar  19 - - - 1 

Rajali  5 - - - 1 
Total sample 38 106 107 112 19 

Total students covered through each 
tool 

363  
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Table 2(ii) Sample Size for quantitative tool- Learning Outcome Assessment

The above table men�ons the names of selected 10 Bodhshalas of this study. 

Category C Bodhshalas and Learning centres had enrolment of only �ll grade 5
Teachers in ‘Ban Ki Dhani’ did not fulfil the teacher sample selec�on criteria
Control group schools near Aadharshila, Reengaspuri Bodhshalas and Kundalka and Rajali learning 
centres were not available 

Bodhshala and LCs 
Selected 
 

Students of Bodhshalas and Learning 
Centres  

Students of comparison group (Government 
and Private schools) 
 
 

 Class 3 Class 5 Class 7 Class 3 Class 5 Class 7 
Aadharshila  21 27 26 NA NA NA 
Reengaspuri  7 17 10 NA NA NA 

KKD 6 9 21 3 7 6 
HKD 15 19 25 5 5 7 

Silivabadi  17 20 21 10 13 16 
Kundalka  6 6 NA NA NA NA 

BKD  7 7 10 13 8 8 
MKD 5 8 NA 14 26 26 

Agar  14 19 NA 34 39 72 

Rajali  9 5 NA NA NA NA 
Total Students 
Covered each class 

107 137 113 79 98 135 

Grant Total of 
Students covered 

357 312 
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Sampling Criteria

Sampling for Quan�ta�ve data

For quan�ta�ve sampling, a stra�fied random sampling approach was applied to ensure that sample was 
covered from each block and each of the three categories of Bodhshalas. The detailed sampling plan is 
presented below-

For the sampling criteria, 95% confidence level and 5% margin of error for the study was considered.

• Students shall be enrolled in 10 selected Bodhshalas during the assessment period of this study 
(2019-2022) and;

• For category A and B Bodhshalas, students shall be enrolled in classes 6 to 8 and;
• For category C learning centres (�ll class 5 only), students shall be enrolled in class 5, assuming 

students below class 5 might not be able to respond sa�sfactorily.

For Students Survey

• Teachers shall be enrolled in any of the 10 selected Bodhshalas during the assessment period of 
this study (2019-2022).

For Teachers Survey

• Stakeholders (Teachers, SMC members, Parents and Alumni) shall be a part of SPP during the 
assessment period of this study (2019-2022).

Focused Group Discussion

• Students shall be enrolled in 10 selected Bodhshalas during the assessment period of this study 
(2019-2022) and;

• For category A and B Bodhshalas, students shall be enrolled in classes 3, 5, 7 and;
• For category C learning centres (�ll class 5 only), students shall be enrolled in classes 3 and 5.

Learning Outcome Assessment (Students of Bodhshala) 

• Students shall be enrolled in 3 selected government schools and 5 selected private schools and;
• Students shall be currently in classes 3,5, and 7.
• Selec�on of 8 schools under this category was subjected to permission from the school 

authori�es to conduct these assessments.
• Selected schools were under 3 to 5 km radius of selected 10 Bodhshalas and learning centres.

Learning Outcome Assessment (Students of other private and government schools)

28



Impact Assessment Report

Thanagazi Block
8 Bodhshalas 

and LCs

Umrain Block
2 Bodhshalas and

 LCs

The sample size was propor�onately segregated into students and teachers’ beneficiaries based on the 
popula�on size in three categories of Bodhshalas. Further, the study team added a non-responsive rate 
or a buffer of 10% per cent to the sample size.

The study covered 363 students from A 
Category Bodhshalas (3), B Category 
Bodhshalas (3) and C Category Bodhshalas 
and learning centres (4).

Furthermore, these Bodhshalas were distributed within two blocks of Alwar- Thanagazi and Umrain. For 
robust sampling selec�on of schools and to ensure adequate geographical distribu�on of schools, a sample 
size of 30% of Bodhshalas was decided. The selec�on of samples of both the Bodhshalas and learning 
centres were not in the same villages, thus ensuring higher coverage of area. 

Type of Bodhshalas Par�culars No. Total Sample size 

Category A (Upper Primary 
Bodhshalas) 

Category B (Primary 
Bodhshalas) 

Category C (Bodhshala and 
LCs) 

No. of Bodhshalas & learning centre 31 Total Bodhshalas & 
Learning centre: 10 

30% of Bodhshalas 10 

No. of students 5446 Students:363 + 10% 
Buffer 

Sample size 363 

No. of teachers 260 Teachers:19 

Sample size 19 

 

Fig.1 Bodhshala-wise distribution 
of student sample

Fig.2 Class-wise distribution of 
student sample

Silibavadi 21%
10%

1%
2%

2%

Reengaspuri
Rajali

Manako ki Dhani
Kundalka

Khaira� ki Dhani
Haud ki Dhani

Ban ki Dhani
Agar

Aadharshila

14%
21%

7%
5%

17%

0% 5% 10% 15% 20% 25%

32%

28%

29%

10%

5th 6th 7th 8th
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The map below indicates the area, Bodhshalas and learning centres covered to measure the impact of 
SPP:

Compara�ve Analysis
 
A compara�ve analysis of learning outcomes was conducted during the course of this study. The purpose 
of conduc�ng this analysis was to evaluate the overall efficiency of the programme delivery. This was 
evaluated by comparing the status of retained knowledge in students of Bodhshalas and learning 
centres with that of, students from nearby government and private schools. Sampling was performed for 
both students from Bodhshalas and learning centres (treated as “direct beneficiaries” of SPP) and 
students from nearby government and private schools (treated as a “comparison group” for this study). 
The tool administered was Learning Outcome Test. The distribu�on of stakeholders in direct beneficiary 
and comparison group are depicted below:

Source: Created by CSRBOX

Direct Beneficiaries 
Com

parison G
roup

357
Students  

Grade 3,5,7
3

Subjects
10

Bodhshalas

312
Students

Grade 3,5,7
3

Subjects
8

Government and 
Private Schools

3 government and 5 private schools were considered as a sample for comparison group
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FGDs with Teachers, SMC members, Alumni and Parents were conducted from each of the selected 
10 Bodhshalas and learning centres

The data gathered was used in triangula�on of quan�ta�ve data gathered through the students 
and teachers’ surveys

Qualita�ve Sampling

As a part of collec�ng qualita�ve data from stakeholders at micro and messo levels, an a�empt was 
made by the study team to connect with Bodhshalas’ dropouts. However, in majority of cases, the 
dropouts had migrated to another village.

There were two other cases in which dropouts got enrolled in a different school which was rela�vely far 
away. Hence, Bodhshala and learning centres’ dropouts were not included as part of the study sample.

FGDs

A School Quality Checklist and Evalua�on Rubrics was prepared by the study team to evaluate the 
performance of Bodhshalas and learning centres

Both qualita�ve and quan�ta�ve data was captured for the parameters like school infrastructure, 
status of teaching-learning and assessments, learners' progress, teachers’ management, school 
leadership management, inclusivity, healthcare and par�cipa�on of community

School Quality Checklist and Evalua�on Rubrics
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100%

75%

50%

25%

0%
Adharshila Haud ki Dhani Silibavadi

Fig.3 Overall distance travelled by 
students to reach Bodhshalas and LCs

Fig.4 Proximity- Category A Bodhshalas
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This sec�on of the report presents findings in alignment with the five guiding pillars of NEP 2020- 
Access, Equity, Quality, Affordability, and Accountability. The evalua�on framework used to assess the 
impact of the programme is IRECS: Inclusiveness, Relevance, Effec�veness, Convergence, and Service 
Delivery. 

The report shall elaborate further on the overall as well as Bodhshala & LCs’ category-wise findings of 
the study in alignment with developed evalua�on matrix.

3.1. Proximity and Affordability of Bodhshalas and LCs 
 
The Bodhshalas and LCs are community schools which are built with community par�cipa�on, in areas 
where children were not having access to affordable and quality educa�on. The land area for the 
construc�on of these Bodhshalas and LCs were provided by the community members for best interest 
of their children. This ensured that the marginalized popula�on feel ownership and responsibility 
towards these structures and u�lize them to the op�mum capacity. 

21%

65%

35%
16%

57% 83%

8% 7%6% 1% 1%

100%

75%

50%

25%

0%
Ban ki Dhani Khaira� ki Dhani Reengaspuri

Fig.5 Proximity- Category B Bodhshalas

1-2 km 1 km 2-3 km 3 km

76%

4% 14%

96% 86%

24%

100%

75%

50%

25%

0%
Agar Kundalka Manako ki

Dhani
Rajali

Fig.6 Proximity- Category C Bodhshalas

1-2 km 1 km 2-3 km 3 km

63%
67% 86%

37% 33% 25%

13%

60%

40%
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Library

School Boundary
Playground

Cleanliness in school premises
Toilets

Drinking Water
School Flooring

Si�ng arrangement/space to sit in a class
Classroom

School Building

Average Below Average Good NA

100%75%50%25%0%
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The above graphs represent that the focal points of constructed Bodhshalas and LCs were strategically 
chosen to make them accessible to the children who would have otherwise not a�ended schools. It was 
also observed that despite the presence of other government and private schools in these areas, the 
children preferred to a�end Bodhshalas and LCs due to the affordability and quality they offered. 

BSS a�empted to provide infrastructural support to all students by providing various ameni�es in these 
schools. The level of ameni�es varies category-wise. Strategically category A schools had be�er 
infrastructural and educa�onal ameni�es than category B and C schools. Below is how teachers rated 
these ameni�es based on their percep�on of Average, Below Average, and Good. 

3.2. Infrastructural Support
 
One of the major highlights of Bodhshalas and LCs was that these structures were built by the 
contribu�on (in kind or monetary) of the community members. Bodhshalas were constructed within 
communi�es where children could not afford to travel far away distances to a�ain educa�on. 74% of 
students came from villages within 1km of   the Bodhshalas. In 4% of cases, students came from more 
than 2 km of distance as well. Despite of existence of other schools (private and government) in their 
villages, students and their parents preferred Bodhshalas for the following reasons:

Bodhshala developed 
a safe space for

 students to express 
themselves

Ease of commute
Affordability: Parents 

paid INR 30/- per 
month for MDM only 

Teachers’ involvement 
with parents

Assessments recorded 
and maintained 

monitoring progress 
of students

Teachers' behaviour
 and diligence 

towards students

Use of fun-learning 
methods in Bodhshala

Fig.7 Teachers' ratings on school amenities
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Availability of libraries was a common feature of the selected 10 Bodhshalas

As per the observa�on of study team the books available in libraries of 9 out of 10 Bodhshalas were 
old publica�ons i.e., reference books were minimum 3-4 years old publica�ons

As per responses gathered from principals/Bodhshalas in-charge, in 9 out of 10 selected Bodhshalas 
the library books were o�en issued to the students for a short dura�on (from 1-2 weeks) to read at 
their leisure �me

Using the tool of natural observa�on, it was no�ced that Ban ki Dhani Bodhshala was the only 
Bodhshala (out of 10 selected Bodhshalas) where the library books were being issued to the students 
on the day of CSRBOX field visit

In one Bodhshala (Rajali) the library cabinet was observed to be locked. As per Rajali’s in-charge the 
reason behind the same was to prevent books from wear and tear

The availability of the above-depicted 
ameni�es enhanced the students’ learning 
experience overall. This also added a sense 
of pride in students to be able to access 
ameni�es similar to or be�er than other 
government and private schools. 

Below are the findings on facili�es provided in the Bodhshalas:

Library 

Good: Fully functional and no repair required

Average: Partially operation and minor repairs 
required

Below average: Non-functional and in need of 
major repair

NA: Facilities not available at all

Impact Assessment Report

The ra�ngs like “below average” minimum facili�es were provided under the evalua�on indicator. These 
ra�ngs were unique for each Bodhshala. A common trend observed was that in the case of category A 
Bodhshalas, the majority of responses fell under the “Average” classifica�on, while category B and C 
Bodhshalas responses fell under the “Below average” classifica�on.

As per the common understanding about the teachers percep�on, their ra�ngs (presented in Fig.7) 
primarily were based on the following defini�ons of the classifica�ons:
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Teaching Learning Material (TLM) 
 
Under the SPP programme, TLMs played a crucial role in adding the essence of joy and innova�on to the 
learning process. TLMs used under this programme can be categorised into two types: 

Based on field observa�on, students either wore casual wears to Bodhshalas or over/under-sized 
uniforms 

Uniforms were not mandatory for students of Bodhshalas and LCs.

Hand-made TLMs

Kundalka Students using TLM
Source: Captured by CSRBOX, 2022

Hand-made TLMs were 
prepared by teachers of 

Bodhshalas for their 
respective students

Subject teachers and 
ERCs (Expert Resource 
Coordinator) attended 

these workshops

Capacity building 
workshops were 
conducted for all 

teachers for preparation 

New and innovative TLM 
ideas were discussed 

during these workshops

Ready-made TLMS

Uniform

These TLMs were made 
of material like wood 
and metal. Ex: Globe, 

dice etc.,

TLMs were issued by BSS 
to Bodhshalas

Students from 
pre-primary section 
were observed to be 

poorly dressed

In the absence of 
uniforms, students did 

not have basic sweaters 
or overalls to prevent 

from cold
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No availability Available with
siap and water

Available 
without

siap and water

18%

75%

7%

80%
60%

40%
20%

0%

Availability of facili�es in the domain of WASH impact the:
• Regularity of students in school
• Comfort in learning
• Effec�veness of Educa�on delivery

Drinking water: Only the Adharshila school principal 
confirmed having an RO system for water filtra�on. In 
none of the other 9 schools water filter was observed 
or reported. According to the primary beneficiaries 
(teachers and students), underground water was 
supplied in schools, which was the cleanest source of 
water. 

37% of Bodhshalas had the availability of buckets in 
the toilets. 

The availability of taps inside the toilets was in 40% of 
cases. In 1 out of 10 Bodhshalas, there was the 
availability of water supply in these taps.

In the rest of the cases, students filled their buckets 
from taps outside the toilets and then used them in the 
toilets.Field observa�on revealed that a small 
percentage of students from category A Bodhshalas 
only washed their hands before Mid-Day-Meal. In 
categories B and C Bodhshalas and LCs, none of the 
students seemed to have a habit of washing hands 
before Mid-Day-Meal.

WASH Facili�es 

Impact Assessment Report

Fig.8 Frequency of toilet cleaning in
a day in Bodhshalas and Lcs

Fig.9 Availability of functional hand-washing 
stations near toilets in Bodhshalas and LCs

64%

10%

2%

25%

Not at all Once Twice Two to four �mes

In all Bodhshalas and Lcs both teachers and 
students collec�vely cleaned toilets as a 

rou�ne

37



Impact Assessment Report

3.3. Teachers’ Role 
Varied roles were played by teachers in following manner to maintain the con�nuous delivery of access 
to educa�on:

3.4. Student Enrolment
Basis data collected from the field, the following was the current enrolment of students in the 10 
selected Bodhshalas and LCs:

The number of students enrolled in category A Bodhshalas was higher than category B and C. The 
reasons of lower enrolment in category B and C Bodhshalas and Learning Centres gathered during data 
collec�on were:

Community Outreach and Parent-teacher mee�ng (PTM): 
Community outreach was done by each teacher, twice a week. PLM was conducted once in every 
month

Assessment and evalua�on prac�ces: Teachers evaluate the holis�c performance of students 
through fortnight assessment, monthly assessment, prac�ce worksheets, half yearly, annual exams 
and overall observa�on

Teachers' training: Guiding teachers to work in a structural manner with recording keeping of 
students' performance

Ac�on research:  Conducted to build course curriculum and modules for students, in alignment 
with state board guidelines in an easy language

Parents’ percep�on on quality of educa�on being affected by teachers’ scarcity

Lack of trust of community on newly allocated teachers

Lack of basic ameni�es in school like classrooms, electricity and func�onal toilets

Lack of maintenance of school infrastructure leading to water leakage during rainy season

Category A Bodhshalas

Aadharshila

Haud ki Dhani

Silibavadi 350

327

329

Category B Bodhshalas

Reengaspuri

Khaira� ki Dhani

Ban ki Dhani 161

195

180

Category C Learning Centres
Rajali

Kundalka

Manako ki Dhani 64

Agar 44

39
44
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BSS con�nued the educa�on delivery in marginalized communi�es when all schools were closed while 
following all covid-related protocols. This was around March 2020; all the schools across India were 
closed.  BSS did not only cover Bodh students in this drive but other community students as well. This 
made BSS’s presence in the communi�es more intact and led to rapport building of Bodh teachers 
amongst community people.
 
During the pandemic, Bodhshalas re-created their educa�onal model to reach out to the community 
children in the following way:

• Bodh Shiksha Sami� (BSS) members connected at the onset the pandemic to plan a strategy for 
the con�nuity of educa�on

• Teachers discussed the concurrent condi�on of their nearby communi�es with the BSS 
management

Teachers Interac�on

• Analysis of the contemporary state of educa�on and distribu�on of children in the communi�es 
across various standard

• The conclusion of this study was presented to BSS management 

Baseline Study during Pandemic

• Bodhshala teachers were trained over video calls, preparing them to teach in community spaces 
and counselling community members

• Teachers were provided with clear instruc�ons and guidelines by BSS to ini�ate the classes 

Teacher Training

• Children from communi�es were gathered under a tree or shed area during the ini�al months of 
the onset of the pandemic

• Community was counselled on the importance of educa�on to avoid a gap in learning 
• Children from the same families were mo�vated to study together in a group

Conduc�ng classes in community places

• Depending on the number of students in a par�cular village, Shiksha Ghars were opened in the 
homes of community people

• All covid-protocols were followed
• Mainly with the use of TLMs and worksheets, children were taught
• Mul�-level teaching was conducted by the Bodh teachers adhering to the needs of students at all 

levels of learning
• A �metable was followed by the teachers to cover all Shiksha Ghars and subjects on planned days

Shiksha Ghars

Chapter 4: Educa�on During Pandemic
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Teachers were fearful of the 
covid infec�on and were facing 
issues related to community 
negligence towards the virus. 
The commute between different 
Shiksha Ghars used to be 
�me-consuming. They also had 
to stay inside the school 
premises, away from their family 
members. Some teachers also 
faced anger from government 
authori�es and other school 
staff.

At the onset of the global pandemic, the en�re educa�on 
system collapsed. During this crisis, Bodh teachers were 
trained and prepared to maintain the con�nuity of educa�on 
to benefit children in the communi�es. 
Findings show that:

On the other hand, overall students’ a�endance during 
the pandemic was as follows:
 
86% of students a�ended classes daily, while 12% 
a�ended the classes for 1-2 days, and 2% a�ended for 2-4 
days.

Teachers followed proper covid protocols while delivering 
lectures. Physical contact was restricted, hence, usage of 
worksheets was introduced. The teachers used to keep 
these worksheets untouched for a day before distribu�ng 
them to the students.

Impact Assessment Report

Other

Teaching with gloves

No books/sta�onary to teach

Irregular a�endance of children

Health issues

No space to teach

Fig.10 Time spent by students on 
self-studying during pandemic

Fig.11 Challenges faced by teachers in pandemic

84%

7%

9%

1-3 hours Less than 1 hour
More than 1 hour

Fig.12 Frequency of attendance of classes 
by students during pandemic

88%

12%

1-3 hours Less than 1 hour
More than 1 hour

100% Bodh 
teachers taught
 in community 

places

88% enrolled 
students attended

 classes during 
pandemic

Classes were 
conducted

 regularly during 
pandemic

11%

16%

47%

68%

21%

95%

0% 20% 40% 60% 80%
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4.1. Category A Bodhshalas

Teachers played a crucial role in involving parents in the learning of students during pandemic:

During the pandemic, apart from educa�onal support, teachers also provided addi�onal support in 
response to Covid-19, as depicted below:

Category A Bodhshala teachers had 
real-�me interac�on with more than 51% of 
enrolled students. The real-�me interac�on 
of category A Bodhshalas and LCs was higher 
than other categories, due to rela�vely 
higher number of enrolled students.

Fig.13 Support activities by teachers during pandemic

Fig.14  % Distribution of students with real-time 
interaction with teachers during pandemic

26-50% 51-75% 76-100%

Impact Assessment Report

0%

0%

25%

50%

75%

100%

Distribu�on of 
masks/sani�sers

Distribu�on of 
Food packets 

Convincing parents to
send children to

school

Teaching and 
counselling

students regularly

10%
20%
30%
40%
50%

60%
70%
80%
90%

100%
89%

100% teachers connected with 
parents during pandemic 

regarding students' education

Teaching materials used during 
pandemic

95%- Oral Lessons
89%- Worksheets
26%- Textbooks

47%

100% 100%

67%

Aadharshila Haund ki Dhani Silibavadi

33%

100%
67%

33%
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In comparison with other 
categories Bodhshalas and LCs, 
category A Bodhshala teachers did 
not face much resistance from 
police authori�es or management 
of other schools. 

Hence, the major challenge faced 
was the irregularity of students and 
lack of space to teach. Even when 
teachers used to get places to 
teach, these spaces could not 
provide a learning environment as 
Bodhshalas, and LCs did. The 
environment was affected by noises 
around, roads, or the movement of 
people. 

During the onset of the pandemic, Category B 
Bodhshalas connected with more than 50% of 
the enrolled students regularly.
 
However, the teachers faced a few challenges, 
majorly because of the lack of space to teach.

In the case of a covid-posi�ve person in the 
villages, the teachers were not allowed to enter 
un�l the person has been tested. Strictness was 
maintained by the police authori�es in the 
villages.

Through data collected via FGDs of teachers and SMC members, it was found that the net enrolment of 
students increased a�er the pandemic. The reason for the same was that the parents were highly 
mo�vated and encouraged to get their children enrolled in Bodhshalas a�er witnessing the efforts of 
Bodh teachers during the pandemic.

During these difficult �mes, the alumni supported teachers in all Bodhshalas, by con�nuing the flow of 
classes as per the lesson plan.

4.2. Category B Bodhshalas

Impact Assessment Report

100%

80%

60%

40%

20%

0%

100%

75%

50%

25%

0%

Fig.15 Challenges faced by teachers 
during pandemic

Fig.16  % Distribution of real-time interaction 
with students

No Space to teach Health issues

26-50% 51-75% 76-100%

Irregular a�endance of children No books/ sta�onary to teach

Teaching with gloves Other

100% 100% 100%

67%

Aadharshila

Khaira� ki Dhani Reengaspuri

Haund ki Dhani Silibavadi

33%33%

67% 67%67%

33%
33%33%33%

67%

33%

67%

33%
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4.3. Category C Learning Centres

At the �me of the pandemic when classes were 
conducted in community places and Shiksha 
Ghars, 50% of LCs selected as samples were able 
to connect with more than 76% of the enrolled 
students.

However, 100% of teachers faced challenges due 
to scarcity of space to teach and irregular 
a�endance of students.

The reason for the irregularity of 
students gathered through teachers’ 
FGD were:

Parents of children residing around LCs o�en emphasised that even if their children studied �ll class 5 in 
LCs, he/she will have to help the family with dairy farming. They also men�oned the lack of opportuni�es 
for higher educa�on and in the job sector for people belonging to a lower caste misalign them from the 
idea of educa�on. These explana�ons indicated parents’ percep�on of their child’s future.

100%

80%
60%
40%
20%
0%

100%

80%
60%
40%
20%
0%

Fig.17 Challenges Faced by Teachers during Pandemic

Fig.18 Status of Real-time Interaction with Students 
by Teachers 

Fig.19 Challenges faced by teachers during pandemic

No Space to teach

26-50% 51-75% 76-100%

Health issues

Irregular a�endance of children No books/ sta�onary to teach

Teaching with gloves Other

Fear of Covid-19

Lack of motivation in parents
 to send their children to 

Bodhshalas
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100%

67%
33%

67%

100%
100%

67%
33% 33%

100%

Agar Kundalka Manako
ki Dhani

Rajali

100% 100% 100%

No Space to teach Health issues
Irregular a�endance of children No books/sta�onary to teach
Teaching with gloves Other

100%

100%

100%

100%

100%

100%

100%

100%

100%

Agar Kundalka Manako
ki Dhani

Rajali
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Chapter 5: Equity in Educa�on

Fig. 20 Average % distribution of caste groups in sample Bodhshalas and LCs

39%

16%

20%

25%

Scheduled Caste (SC) Scheduled Tribes (ST)
Other Backward Class (OBC) General (GN)
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5.1. Educa�on for marginalized communi�es 
 
The Bodhshalas and LCs supported the educa�on of first-genera�on students from different caste 
groups contribu�ng to building social capital with a mo�o of “learning by doing.” The table below 
represents the average percentage distribu�on of SC, ST, OBC, and the General popula�on in the 10 
selected Bodhshalas and LCs, with a total popula�on of 1778 students. 

Highligh�ng the importance of educa�on amongst weaker caste students, an SMC member of Kundalka 
learning centre shared her views: 

“We have never seen books in our childhood. Now, all we do is household chores. We live in a 
forest-reserved area where police officers may come anytime and hand over written notices. We do 
not know how to read. However, my grandson who is in class 5 of the learning centre helped us read 
those notices once. This is how we realised the importance of education in coming times”

-Female SMC Member, Kundalka Learning Centre

The programme interven�ons were bringing a change in society by breaking caste-based stereotypes.  
The students belonging to SC, ST, and OBC communi�es, who were o�en neglected in the mainstream 
educa�on system due to discrimina�on and lack of social capital were given a chance to emancipate and 
get deserving opportuni�es to improve their social, economic, and physiological situa�ons. 

The head of Agar Bodhshala shared an important aspect where training received by teachers contributes 
to building more inclusivity in the mindset of teachers. Teachers’ training and workshops were o�en 
provided to change the a�tudes of Bodh teachers.
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• A team member was deployed for capacity building of Bodhshala teachers to engage with 
students with disabili�es

Bodh Shiksha Sami� Internal Support

• Bodh Shiksha Sami�'s partnership with organisa�on AADI (Ac�on for Ability Development and 
Inclusion) for capacity building of Bodhshala teachers

External Support 

5.2. Educa�on for Students with Disabili�es
 
Students with disabili�es received special a�en�on in Bodhshalas, as per the response gathered from 
teachers. The lesson plans were o�en changed in accordance with the needs of students with 
disabili�es. All students with disabili�es studied with their other classmates (without disabili�es). This 
helped students with and without disabili�es to study in an inclusive atmosphere without 
discrimina�on. Following is the support available for students with disabili�es in Bodhshalas and LCs:

Impact Assessment Report

Another point highlighted by an EGF CSR team member on the role played by BSS to overcome 
caste-based challenges:

“Around early-2000s, caste conflict between different sets of communities was observed. This 
impacted the participation of women in the mid-day meal arm of the programme. To bring community 
participation in the programme, mothers of students were encouraged to serve mid-day meals during 
lunchtime. However, parents of a certain caste group often objected to their children being served by 
minority caste women. Bodh then worked on changing the mindsets of parents through community 
outreach activities.”
 

-Ms. Shalini, CSR Team Member, EGF  

Based on field observa�on, at present, caste-based discrimina�on was not very evident in the school 
setup. However, quan�ta�vely the enrolment of SC, ST, and OBC students was higher than in General. 
This can be analysed in three ways:

SPP contributed 
to mind-set change 
with students from 
all castes studying 

together

16% enrolment of general 
category students can be 
understood as reluctancy 
of GEN students to study 
in Bodhshalas indicating 

caste-barriers

Perception of Bodhshalas 
amongst GEN category 
needs change through 

community outreach for 
increase in enrolment
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5.3. Health and Nutri�on 
 
Thanagazi kitchen was piloted under the Poornima 
project in the year 2017. The kitchen runs through 
the combined fundings from: 
• Community: Families of students enrolled in 31 

Bodhshalas
• Eicher Group Founda�on
• Other Bodh Shiksha Sami� Funders

Staffing in Thanagazi kitchen:

The team structure included cooks (5) who had been working with Bodh Shiksha Sami� for more than 15 
years.

Roles and responsibili�es of Team Members:

• Programme Manager: Responsible for �mely prepara�on of food and overall storage and 
transporta�on. Played the role of focal point between Kitchen Staff and Programme Heads.

• Procurement Manager: Responsible for the purchase of food items daily (for vegetables and urgent 
items) or monthly. Also responsible for the storage of these food items in the a�ached storeroom.

• Cooks: Responsible for cooking food from 5 AM to 8 AM IST every morning and concluding each day 
with minor prepara�ons for the next day.

Programme Manager (1) Procurement Manager (1) Programme Coordinators 
(3)

Source: Captured by CSRBOX,2022

Role of the community 
in Poornima project

Parents of students 
enrolled in 

Bodhshalas and LCS 
contributr INR 1/- 

each month for 
MDM collectively 

prepared the 
Thanagazi Kitchen 

Members of Mahila
committee formed in 
each Bodhshala visit 
Thanagazi Kitchen 
atleast quarterly to 
monitor the hygiene 

practices in the 
Kitchen

Members of SMC 
and Mahila 

committee from 
each Bodhshala 

recommend 
changes, if any to 

the menu
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• MDM menu was pre-planned monthly
• Programme Coordinators: Ms. Lekha Mohan, Mr. Surjan Gurjar, and Mr. Rajmal Agrwal, together 

finalized the food menu each month.

It was a common prac�ce in all Bodhshalas and LCs 
that students used to sit together during 
lunch�me and eat MDM. A few students as per 
the duty-chart were given the responsibility of 
serving the other students.

Impact Assessment Report

Maintaining the freshness of food items:

Storage:

Mid-Day-Meal Menu

Transporta�on

Quality and Quan�ty of Mid-day Meal

The food was 
never spoiled 

or wasted

The monthly procured food items were 
stored in the rented attached storeroom 

in the kitchen

The everyday items were 
stored in a fridge

Special consideration
 was given to the tight
 packing of food items
 in steel containers and

 the food reach all
 Bodhshalas and LCs

 by 12 noon IST

Around 1:00 PM IST,
 students consume 

this food

To avoid food 
wastage, the
 extra food is 
re-distributed 

amongst students

Transportation of MDM from Thanagazi Kitchen
Source: Captured by CSRBOX,2022

Fresh food was cooked 
and packed in steel 

containers separately for 
each Bodhshala

Four vehicles run from 
Thanagazi Kitchen on 4 

decided routes every 
morning to deliver food to 

all 31 Bodhshalas

The food was then 
transported to 31 

Bodhshalas

98% students reported that 
MDM quantity was 

adequate

99% of students reported 
that the MDM quality was 

of good quality

MDM was transported to all 
Bodhshalas everyday
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98%

2%

No Yes

This 11% cons�tute students from Ban Ki Dhani (61% of students did not consume breakfast at home), 
Khaira� Ki Dhani (4% of students), Manako Ki Dhani (8% of students), and Rajali (1% of students who did 
not consume breakfast before school).

In 5 out of 10 selected Bodhshalas and LCs, it was 
observed that the fruits which were received at a 
part of MDM were distributed to students during 
the assembly itself. The same was done with a 
ra�onale to ensure proper a�en�on of students 
during classes. As depicted in the graph (Fig. 21) 
below, 11% of students did not consume their 
breakfast before a�ending Bodhshala. 

For all stakeholders during this study, 
the meaning of “safe drinking water” 
was the receipt of groundwater with 
the help of a motor or hand pump. 
Apart from Aadharshila, no Bodhshala 
or LCs reported having an RO filter 
system. In LCs like Manako Ki Dhani, 
Kundalka, and Khaira� Ki Dhani 
Bodhshala, the drinking water was 
provided by women from the 
community every day in a bucket a�er 
fetching it from the hand pump or 
nearby community tank. This bucket 
of water was used both for 
hand-wash and drinking purposes. 

2% of students shared incidents of falling 
ill, presumably due to MDM. All of these 6 
students from Aadharshila Bodhshala 
shared that they reported the incident to 
their schoolteacher. 

It can be assumed that other factors like 
not-washing hands before MDM could also 
be the reason for falling ill for this 2% 
popula�on.

Further, health-related interven�ons 
undertaken in Bodhshalas, and LCs include 
medical check-ups men�oned below.

Impact Assessment Report

Students gathered for lunch at Haud ki Dhani Bodhshala
Source: Captured by CSRBOX, 2022

Available of safe drinking
water in Bodhshala/LC

Students who eat dinner at
home

Students who eat breakfast
before coming to Bodhshala/LC

0% 25% 50% 75% 100%

Fig.21 Students' eating habits and water availability

Fig.22 % of Students falling ill due to Mid-Day-Meal

91%

99%

89%
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Findings from all selected Bodhshalas indicated that a general check-up for all students was conducted 
by the physical educa�on teachers deployed in category A Bodhshalas. These teachers also conducted 
such check-ups in category B and C Bodhshala every quarter. 

• Based on these check-ups, the anaemic and malnourished students were iden�fied
• Bodhshala teachers provide results of medical check-ups to the parents and counseled them to 

provide nutri�ous diet to their children

Impact Assessment Report

Medical Check-ups

Interven�on based on medical check-ups

Medical Box: 

Medical Box of Silibavadi Bodhshala

Source: Captured by CSRBOX, 2022

Medicines kept in polythene bag in Manako Ki Dhani LC

BMI Height Weight

A medical box was available 
in all Bodhshalas, and LC 

visited 

The medicines available in 
these boxes varied in each 

Bodhshala and LC

However, as reported by 
school heads, they were 

generic medicines for fever, 
open cuts, and dehydration, 

along with sanitizer and 
cotton

In category A Bodhshalas, 
the medicines were kept in a 

plastic box, however, in 
category B and C 

Bodhshalas, the medicines 
were kept in plastic 

polythene

A common observation from 
all these Bodhshalas was 

that none included sanitary 
napkins in their medical 

box/bags
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6.1. Quality of Teaching

The quality of teaching was analysed through interac�on with different stakeholders (students, alumni, 
teachers, SMC members, and parents). The resources used by Bodhshalas’ teachers to make learning 
enjoyable were also observed. The teachers seemed to have a fair understanding of pedagogy promo�ng 
“learning by doing”.

As per students’ ra�ng on support from teachers during the pandemic, 99% of students have rated it as 
“Good” when asked to choose between “Good” and “Average.” Current students and alumni also 
highlighted their posi�ve and friendly rela�onships with teachers.

Through field observa�on and interac�on, it was found that teachers were playing a crucial role in the 
holis�c development of students. They were involved in ac�vi�es like:

Indica�ng the diverse role played by teachers, below is a quote from the head of Agar Bodhshala:

“Teaching staff in Bodhshalas take in initiative of enrolling Bodh students by filling forms for the 
students and submitting in the nearby government schools.”

-Principal of Agar Bodhshala

Chapter 6: Quality of Educa�on
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Teaching students based on 
student's level of 

understanding

Enrolling students of class 
5th and 8th for State Boards 

examination

Parent counselling to ensure 
regularity of students

Counselling community on 
importance of education for 

children with disabilities

Preparing TLMs and 
bringing innovative methods 

for learning
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Important Neutral Very important

The programme was modelled to involve all stakeholders and enhance their par�cipa�on. The teachers 
acted as an adhesive between different stakeholders and bring coherence to the programme 
interven�ons. The below graph represents teachers’ percep�on of the importance of different roles 
played by them to maintain cohesiveness in the programme execu�on:

All Bodhshalas were registered under the Educa�on Department of the Rajasthan Government. This 
convergence benefited different stakeholders in the following ways:

SPP covered the aspect of training teachers with different fun-learning methods to enhance the quality 
of teaching. The teachers had the autonomy to plan their lessons as per their experience and change 
their strategies on the spot to suit the students’ requirements. The preferences of teachers in using 
different teaching materials to deliver quality educa�on is presented in the below table:

Impact Assessment Report

Students received quality 
education in Bodhshalas 

without compromising on 
State's recognition

Students were eligible to 
take State Board 

examinations

Bodhshalas were considered 
equivalent to other 

registered private and 
government schools

Community trust on 
Bodhshalas stayed put and 

regularity of students 
maintained

Students could pursue 
higher education after 

passing out from 
Bodhshalas from reputed 

institutions

Conduc�ng student counselling

Decision making power in school

Specialized teacher trainings

Innova�ve evalua�on prac�ces

Structured subject plan

Fig. 23 Teachers' ratings on importance of roles played by them
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100%

100%
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68%

95%

Course books

Others Show audio & 
visual content

Using different 
examples to 

explain the concept

Extra Classes

Addi�onal
aci�vity 
sheets

Audio/Video
content

otherTLM

63%

84%

The lesson plans were designed by the 
teachers by referring to the course 
books and BSS worksheets.
 
However, the use of course books and 
ac�vity sheets is depicted as 63% and 
68% (in Fig. 24) respec�vely, since to 
deliver the lessons, teachers preferred 
using TLMs and Audio/Visual content. 

Smartboards were used as a medium of audio and visual content for category A Bodhshalas. However, 
teachers of category B and C Bodhshalas and LCs used their internet connec�on to present audio/visual 
content on their phones.

Overall, the findings indicate that:

Despite challenges faced by teachers, it was found that teachers made their best a�empt to help 
students learn at their pace. In cases of learning challenges faced by the students, teachers used mul�ple 
methods to help students understand the concept be�er.

The following reasons for lack of mo�va�on was also captured during interac�on with the teachers:
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95% students shared 
good bond with 

teachers

95% teachers felt 
highly motivated 

teaching everyday

In 3 Bodhshalas 
(Khairati ki Dhani, 

Agar and Silibavadi) 
higher percentage of 
teachers felt average 
motivation teaching 

every day

All teachers 
attended workshops 

provided by Bodh 
Shiksha Samiti

Expected salary > 
Actual salary

Demotion of 
teachers from a 

higher post to lower 
post

Lack of clear 
communication about 

salary structure 

Burden on teachers 
due to scarcity of 

staff

Fig.24 Material used by teachers for effective teaching

Fig.25 Teachers support to students in cases of learning challenges 

11%

63%
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Li�le Important Neutral

Students find it interes�ng Teaching Method

Very important

Teachers must provide individual a�en�on to 
students with disabili�es

Teachers should give posi�ve feedback to students
regularly

Teachers and students should have a posi�ve bond 
with each other 

Other

Team assignments/projects for students

Exposure visit

Smartboard (Videos and audio content)

Blackboard

Books

The student’s progress is of utmost importance

Teachers planned their lessons by pre-deciding methods of teaching. However, in case the students were 
unable to understand a concept, the teachers were capable enough to change their methods on the spot 
to suit students’ learning levels.

To achieve the target of quality teaching, the study team marked specific classroom interac�on 
parameters considered presumably significant for the delivery of educa�on efficiently. These parameters 
were presented below in the graph. Through teachers’ survey, teachers’ percep�ons on these 
parameters were gathered during the study:

2 out of 19 teachers believed that instead of always providing posi�ve feedback, it’s important to give 
honest feedback which mo�vates the student. According to them, teachers must know how to provide 
feedback in a child-friendly manner. This helped the student to learn how to take cri�cism in posi�vely in 
the future as well.

Teachers of Bodhshalas were given workshops to inculcate innova�ve methods of teaching in their lesson 
plans. The graph indicates that using blackboards was the most preferable method for teachers, 
however, students enjoyed learning through group assignments be�er. The category “other” included 
learning through poems, outdoor games, board games, and art and cra�.
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Fig.26 Teachers' perception on classroom-interaction parameters
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100%
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16%

16%
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68%
89%
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5%

21%

11%
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Fig.27 Methods applied for teaching vs Method preferred by students 
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42%

21%

37%

1

1 = Highest Mo�va�on; 2= Average mo�va�on;
3= Lowest Mo�va�on

2 3

The findings indicated that students liked working in groups. This method also ins�lled good 
interpersonal skills in students. Bodhshala and LC students were observed helping each other inside the 
classroom se�ng. 

Conversely, teachers’ willingness to bring innova�on in educa�on was also captured as a part of the 
teachers’ survey and based on the natural observa�on tool. The below pie-chart represents the same.

In 100% of selected category A Bodhshalas, student enrolment had increased post-pandemic. Teachers’ 
dedica�on was the major reason for delivering quality educa�on during the pandemic when other 
schools were closed. 

6.1.1. Category A Bodhshalas

Overall findings on quality of teaching in category A Bodhshalas are presented below:

It was observed that teachers’ mo�va�on was 
impacted by the burden created by teachers’ 
scarcity, specifically in categories B and C 
Bodhshalas and LCs. Due to this extra burden, 
the teachers had less �me to focus on new 
innova�ve methods of teaching.

Apart from developing and using innova�ve 
methods of teaching, teachers were also 
trained with values and strategies to engage 
with students at different levels.
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78% students on an average 
understood teachers' 

instructions in classroom

89% students felt 
comfortable talking about 

their concerns with teachers

100% of teachers received 
training on the use of 

smartboard

89% teachers from category 
A Bodhshalas agreed that 

lesson delivery became 
better using smartboards

100% students adapted well 
with tech-based education 
method (as per teachers' 

response)

Fig.28 Teachers' rating on motivation to 
bring in innovation in education

57



6.1.2. Category B Bodhshalas

Overall findings on quality of teaching in category B Bodhshalas are presented below:

In category B, three Bodhshalas were selected as part of the sample. However, during the teachers’ survey, 
it was found that in Ban Ki Dhani Bodhshala, none of the teachers fulfilled the teachers’ survey criteria. 
Hence, data from Ban Ki Dhani is absent in the below graphical representa�ons.

Teachers of category B Bodhshalas stated that the status of educa�on was gradually improving in schools. 

The educa�onal gap generated during the pandemic needed to be filled by regularly engaging with 
students and parents.

6.1.3. Category C Bodhshalas

Overall findings on quality of teaching in category C Learning centres are presented below:

Teachers and SMC members also shared that to 
improve the status of educa�on, it is required 
that classes were conducted regularly. However, 
during the rainy season, it became impossible to 
conduct classes due to the con�nuous problem of 
leakage. All the category B Bodhshala teachers 
men�oned during FGDs that this hampered the 
lesson planning and brought more gaps in 
educa�on. Hence, both Bodhshalas’ teachers 
based on their percep�ons rated the status of 
educa�on as “Good” instead of “Excellent.”
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100% of students 
understood instructions 

given by teachers

100% students felt 
comfortable discussing their 

issues with teachers

Smartboards were not 
available in learning centres

School infrastructure was 
major concern of 

stakeholders

Absence of proper 
boundaries and lack of 

classrooms made it difficult 
for teachers to teach

67% students on an 
average understood 

teachers' 
instructions

100% students felt 
comfortable 

discussing their 
issues with teachers

Category B 
Bodhshalas did not 
have smartboards

Issue of 
teacher-scarcity 
highlighted by 
stakeholders

Fig.29 Teachers' Rating on Status of Education

Reengas
puri,
100%

Go
od

Khairati
ki Dhani,

100%

58



5%

37%

58%

Average Excellent Good

Average Excellent Good

Category A schools 
had higher enrolment 
rates post-pandemic

Category B and C 
schools were gradually 

increasing new 
enrolments

Teacher scarcity was 
the key issue due to 
which parents were 

not sending their 

Category C Bodhshalas were reported to have issues of students dropping-out post-pandemic, mainly 
due to the unavailability of adequate teachers.

6.2. Quality of Learning

The understanding and engagement of each Bodhshala and LC student during class were used to assess 
their learning quality. It was found that overall, 53% of students understood teachers' instruc�ons. The 
reason behind this percentage was explained by teachers quoted below:

“Since students in pre-primary and classes 1 and 2 are relatively younger, hence it takes more time to 
help them understand instructions properly. Sometimes even if they understand the instruction, they 
need encouragement to put instructions into action.”

Post-pandemic educa�on situa�on was reported as 
“excellent” by category A teachers and consecu�vely 
reduced in category B and C schools.

The reasons behind the same were found out to be:

Classrooms Challenges

• 100% of category C schools reported the 
issue of the inadequate number of 
classrooms. The teachers took classes of 2-3 
different grades in one room

• Teachers devoted 15 minutes per grade 
instead of 40 minutes

• Mul�-level teaching: Teachers found it 
beneficial to divide sub-groups in each 
grade and deliver lessons to students as per 
their level of understanding. This method of 
mul�-level teaching became challenging as 
2-3 grades were studying in the same 
classroom

Impact Assessment Report

Fig.30 Teachers' rating on current status of education

Fig.31 Post pandemic- teachers' rating on 
current situation of education

Agar
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Total%

1%

39%

61%

Lessons-Difficult Lessons-easy Good

6.3. Educa�on through Smartboard

Smart Boards were currently posi�oned in category A Bodhshalas only. The use of smart boards made 
learning easy and interac�ve for students.

Students were also enquired about what ra�ngs they would like to provide for the lessons they were 
taught. 

Category A Bodhshalas started 
integra�ng technology into educa�on 
post-pandemic. These Bodhshalas had 
one smartboard each u�lised by all 
subject teachers as per the �metable.
 
However, it was observed that these 
smartboards were not func�onal for 2-3 
months when the study team visited 
these Bodhshalas (November-December 
2022)

All teachers felt comfortable using the 
smartboards as per the response. However, 
in case of technical glitches, the teachers 
were clueless about finding the right 
solu�on. Due to this, 37% of teachers were 
reluctant to use digital classes. 
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My teacher is unable to use the Smartboards 
properly

Smart Boards makes the lesson interes�ng and 
easy to understand

I enjoy learning through SmartBoards

0% 25% 50% 75% 100%

Fig.32 Students inputs on use of smart boards 

Fig.33 Students' ratings on difficulty level of lessons taught
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Fig.34 Teachers' rating on IT skills they possess
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However, while sharing their experiences with technical glitches, 9 out of 19 teachers very proudly 
men�oned that in some cases, students themselves resolved these glitches. This indicated students’ 
willingness to help their teachers and enthusiasm to learn through smartboards.

Below is a quote from a teacher sharing how students helped in usage of smartboard:

“When we as teachers are stuck with technical glitches while using smartboards, out students seem to 
know technology better than us. They somehow  come up with a solution.” 

-Teacher, Aadharshila Bodhshala
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Fig.35 Challenges faced while using smartboards by teachers

Fig.36 Frequency of difficulty faced using smartboards by teachers

100%

11% 11%

33%

56%

33% 33%

67% 67%

61



As per students’ responses, they preferred learning through outdoor ac�vi�es. These ac�vi�es varied 
based on the concurrent need of the lesson plan and students’ choice. Learning sessions through 
outdoor games and group ac�vi�es was also conducted by the teachers of Bodhshalas and LCs. 

Extracurricular ac�vi�es like dance, music, and art also played an important role in either teaching a 
concept or just providing a space for students to explore their talents. This �me spent by category A 
Bodhshala students, helped them to calm their minds for a while and develop imagina�on through art. 

Planta�on was one of the extra-curricular ac�vi�es as shown in the picture. Such ac�vi�es serve triple 
purposes: 

Category A Bodhshalas included music and art classes as part of the students’ �metable. Any 
classrooms for dance classes or availability of dance-teacher was not observed during the visit 
However, students responded that some�mes teachers include dance-related ac�vi�es in classroom 
learning. 

However, in categories B and C Bodhshalas and LCs, majorly art classes were conducted due to the 
absence of any special teacher for music or dance classes. 

Impact Assessment Report

6.4. Extracurricular ac�vi�es

Beautification of 
Bodhshala/LC contributing 

to a positive learning 
environment 

Students learning the 
importance of environment 

conservation

Students developing a sense 
of ownership for 

Bodhshala/LC and planet 
Earth

Learning through outdoor activities, 
Kundalka LC
Source: Retrieved from Kundalka LC Head

Source: Retrieved from Kundalka 
Learning Centre In-charge, 2022
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6.4.1. Category A Bodhshalas

Impact Assessment Report

Teachers in category A Bodhshalas had �me slots devoted to making TLM material and planning 
well-thought-through lesson plans for the next lecture. In these Bodhshalas, teachers were inadequate 
numbers with separate teachers for each subject. This allowed teachers to use their a�er-hours to plan 
their sessions based on the student’s responses. 
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Fig.37 Conduction of Extra-curricular activities in Bodhshalas and LCs

Fig.38 Teachers' ratings on education status
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The teachers were newly appointed 
and hence were focussed on 

understanding the teaching methods 
at present

Teacher scarcity led to an additional 
burden on existing teachers, leaving 

less time for them to spend on 
innovative methods of teaching

A correla�on between adequate teacher number and level of mo�va�on can be seen through these 
graphs. Since there were separate teachers allocated not just for academics but also for extra-curricular 
ac�vi�es, all staff members found �me to work on bringing in innova�ve teaching methods. Teachers had 
allocated hours to perform their du�es in these Bodhshalas.

During teachers’ FGDs, teachers shared 
that they got very li�le �me to explore 
innova�ve op�ons for teaching mainly due 
to two reasons:

6.4.2. Category B Bodhshalas

Impact Assessment Report
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Fig.39 Teachers' motivation level to 
bring innovation in education

Fig.41 Teachers' Rating on Motivation 
to bring Innovation in Education 
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6.4.3. Category C Learning Centres

Impact Assessment Report

Due to the prevailing issue of teachers’ scarcity the focus of BSS was seemingly to deploy an adequate 
number of subject teachers rather than deploying teachers for extra-curricular ac�vi�es. Hence, art and 
cra�s were the only extra-curricular ac�vi�es conducted during classroom learning.

Previous teachers getting promoted to 
“school-in-charge” positions of different 

Bodhshalas and hence leaving these 
schools 

Teachers leaving these schools due to 
the burden caused by teachers’ scarcity

The reasons for teachers’ scarcity in these Bodhshalas as per SMC members are:

With regards to conduc�ng extra-curricular 
ac�vi�es in Bodhshalas, there was no 
availability of music, dance, or art teachers. 

Ban ki Dhani had 10 computers (purchased 
with contribu�on from the community), yet 
these were not being used due to the 
absence of subject teacher and frequent 
power cuts issues.

The students at these schools par�cipated 
in classroom ac�vi�es that involved art and 
cra�, singing, and movement. A team of 
students from Ban ki Dhani also 
par�cipated in sports compe��ons 
conducted internally by BSS. 

Similar to category B Bodhshalas, due to 
teachers’ scarcity, the exis�ng teachers 
were le� with lesser �me and mental space 
to focus on innova�ve methods of teaching. 
As per teachers, the issue of teacher 
scarcity was being addressed by BSS.
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Fig.42 Conduction of extra-curricular activities 
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32%

15%

52%

1%

Students themselves Parents Siblings/Friends Teachers

One of the crucial roles played by the teachers was keeping parents involved in every step of the educa�on 
of their children. This had built a stronger support system and learning environment for students in all 
Bodhshalas and LCs.

This prac�ce of connec�ng with parents of students had been carried on by the teachers for a long �me, 
even during pre-pandemic �mes.The rapport built through this prac�ce was of great help during the 
pandemic. Since teachers had good rela�ons with the parents of the students, it was easier to convince 
them and start educa�on through Shiksha Ghars during the pandemic. 

The graph shows the involvement of various stakeholders at the �me of challenges faced by the students. 
In many cases, since these students were first-genera�on learners, parents were not able to help them 
much with the educa�on-related challenges.

However, teachers were of the greatest support for the students. Teachers not only supported concurrent 
students of Bodhshalas and LCs but also guided alumni groups. Alumni of Silibavadi Bodhshala shared that 
they o�en a�ended classes inside Bodhshala and received classes from different subject teachers during 
the morning slot (before Bodhshala opens for current students). This way, both alumni and current 
students were benefi�ed with con�nuous educa�onal support. 

Below is a quota�on from SMC member 
highligh�ng the issue of teacher-scarcity:

“There is a cycle due to which the teachers’ 
are scarce in this Bodhshala. On one hand 
the students are dropping out due to lack 
of teachers. On the other hand, BSS is not 
deploying more teachers due to lesser 
student enrolment. In this quest, the 
education of current students is getting 
affected.”

-SMC Member, Rajali Bodhshala

6.5. Parents Par�cipa�on

Impact Assessment Report
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7.1. Overall Learning Outcomes assessment

Table 7.1 Learning outcome assessment results

The table below explains instruc�ons to read the key findings:

Learning Outcome Assessment – Evalua�on Criteria

Key findings:

Chapter 7: Learning Outcomes Assessment Findings

Impact Assessment Report

Overall Bodhshalas and LCs' 
students scored the highest 

i.e 53%

Out of 10 selected 
Bodhshalas and LCs, the 

highest scores attained by 
Haud ki Dhani (60%) and 

Ban ki Dhani (59%)

Category B Bodhshalas 
scored the highest (57%)

Category 1 included the 
students in need of ongoing 
help and the students whose 
% is less than 50% and the 

colour coding is Orange

Category 2 included the 
students who were 

approaching expectations 
and whose % was  between 
50% – 70%, and the colour 

coding is Yellow

Category 3 included the 
students who were meeting 
expectations and whose % is 
above 70%, and the colour 

coding is Green

The table highlights that the Bodhshalas and LCs fell under the category of approaching expecta�on. In 
comparison to students from private and government schools, Bodhshala and LCs students came out as 
top scorers in the programme’s targeted loca�ons.

Category of Students Remarks Percentage Criteria Colour coding 
Category 1 Needs Ongoing Help  Below 50%   
Category 2  Approaching Expecta�on 50-70%   
Category 3  Mee�ng Expecta�ons Above 70%   
 

Schools Average %  

Bodhshalas and LCs 53% 

Private Schools 52% 

Government Schools 37% 
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The table shows the outcome for the Bodhshalas, and LCs were divided into categories A, B, and C. The 
average percentage for Category B Bodhshalas was 57%, whereas the average percentage for Category A 
Bodhshalas was 54%. These two categories of Bodhshalas fell under the “approaching expecta�ons”, while 
category C LCs, with an average percentage of 48%, fell under the category of “need ongoing help.”

Results are shown for each private school. Findings show that students from 3 schools belonged to  
category 1, i.e., Approaching expecta�ons. The other two schools belonged to category 2, i.e., Need 
ongoing help. Jyo� school’s result was the highest among all private schools (68%). Jyo� Academy senior 
secondary school was a renowned school in Alwar. Students in these schools came from across the 
districts of Rajasthan.
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Table 7.1.1 Bodhshalas and LCs result

Table 7.1.2 Private school result

Bodhshalas and LCs Result 

School Categories and Averages Bodhshala and LC Name Percentages 

A Haud ki Dhani 60% 

A Silibavadi 46% 

A Aadharshila 57% 

Average of Category A 54% 

B Khaira� Ki Dhani 55% 

B Reengaspuri 57% 

B Ban ki Dhani 59% 

Average of Category B  57% 

C Manako Ki Dhani 51% 

C Rajali 38% 

C Kundalka 49% 

C Agar 55% 

Average of Category C  48% 

Overall Bodhshalas and LCs Average 53% 

 

Private School Result 

Private School Name Percentages 

Khaira� Ki Dhani- Private School (P1)- Yash Dev Public School 52% 

Silibavadi- Private School (P2) 34% 

Ban Ki Dhani- Private School (P3) 47% 

Manako Ki Dhani- Private School (P4) 59% 

Agar- Private school (P5)- Jyo� Academy Senior Secondary School 68% 

Overall Private Schools Average 52% 
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Table 7.1.3 Government school result

Table 7.1.4 Subject and grade-wise percentages of all schools

Table 7.1.4.1 Subject-wise average percentage of all the school

Impact Assessment Report

The table includes all schools taken for the assessment (Bodhshalas and LCs, private schools, and 
government schools), all grades (3rd, 5th, 7th), and all subjects (Hindi, English, and Mathema�cs). As 
highlighted in the table, Bodhshalas and LCs compara�vely scored be�er than government schools and to 
some extent, be�er than private schools as well. Bodhshalas and LCs students needed ongoing help in 
English subjects.

The table men�ons the subject-wise average percentage of all the school categories. As per the table, 
Bodhshalas and LCs scored well in Hindi and Mathema�c subjects, while they required ongoing help in 
English subject.

Government school results are shown in the above table. As per the assessment findings, the schools fell 
under the category of "require ongoing a�en�on" based on an average percentage of 37%. 

Government school result 

Government School Name Percentages 

Haud ki Dhani Govt. School 32% 

Silibavadi- Government School (G2) 36% 

Manako Ki Dhani- Govt. school (G3) 44% 

Overall Government Schools Average 37% 

 

Subject and Grade wise percentages 

Grade 

Bodhshalas and LCs Private Schools Government Schools 

Grade 3 Grade 5 Grade 7 Grade 3 Grade 5 Grade 7 
Grade 
3 

Grade 5 Grade 7 

Hindi 51% 55% 70% 64% 55% 55% 59% 47% 35% 

English 40% 49% 40% 41% 34% 41% 33% 25% 19% 

Math 49% 61% 60% 74% 60% 49% 47% 47% 33% 

 

Grade 
Bodhshalas and LCs Private Schools Government school 

Average % Average % Average % 
Hindi 59% 58% 47% 
English 43% 39% 26% 
Math 57% 61% 42% 
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Grade-wise and subject-wise skill scores are shown in the above table. According to the table, students in 
Bodhshalas and LCs fell under the category of “approaching expecta�ons” across all grade levels and 
subjects, which was not the case for private and government schools.

The results were displayed in this table by gender, grade, school, and subject. As highlighted in the table, 
male and female students in Bodhshalas require ongoing support in the English subject mainly. Both males 
and females fell under the category of "approaching expecta�ons" in all other subjects.
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Table 7.1.5 Skill wise criteria for assessment

Table 7.1.6 Gender-wise results

Skill Wise Criteria 

Grade Bodhshalas and LCs Private Schools Government Schools 

3rd Grade English 1.6 1.7 1.3 

5th Grade English 1.8 1.3 0.9 

7th Grade English 1.5 1.5 0.7 

3rd Grade Hindi 2.5 3.2 3 

5th Grade Hindi 2.7 2.8 2.4 

7th Grade Hindi 4.2 3.3 2.1 

3rd Grade Math 1 1.5 0.9 

5th Grade Math 1.6 1.5 1.3 

7th Grade Math 1.3 1 0.7 

 

Gender-wise results 

School Name Bodhshalas and LCs Private School Government School 

Gender Female Male Female Male Female Male 

3rd 

Hindi 56% 59% 53% 69% 70% 74% 

English 45% 45% 55% 57% 34% 34% 

Math 57% 57% 63% 72% 50% 45% 

5th 

Hindi 56% 55% 62% 57% 54% 60% 

English 48% 50% 60% 49% 23% 26% 

Math 61% 62% 64% 64% 47% 41% 

7th 

Hindi 71% 67% 70% 68% 33% 43% 

English 44% 36% 59% 45% 19% 18% 

Math 55% 63% 61% 58% 33% 32% 

 

71



Table 7.2.7 Category A Bodhshala results

Table 7.3.8 Category B Bodhshala Result

Table 7.4.9 Category C LC Results

Impact Assessment Report

As the above table highlights, Haud Ki Dhani Bodhshala’s students from 7th grade in Hindi and 5th grade 
in Math were “mee�ng the desired expecta�ons.” Almost all the student's grade in Category A Bodhshalas 
fell under the "Approaching expecta�ons" category.

As highlighted in the table, category B Bodhshalas’ students from Reengaaspuri (grade 3rd and grade 7th) 
and Ban Ki Dhani (grade 7th) fell under the category of  “mee�ng desired expecta�ons”. In  category B 
Bodhshalas almost all the students “need ongoing help” in English.

7.2. Category A Schools 

7.3. Category B Schools

7.4. Category C Schools

Category B Bodhshala Result 

Bodhshala Name Khaira� Ki Dhani Reengaspuri Ban Ki Dhani 

Grades Grade 3 Grade 5 Grade 7 Grade 3 Grade 5 Grade 7 Grade 3 Grade 5 Grade 7 

Hindi 53% 52% 66% 73% 54% 75% 52% 68% 78% 

English 50% 57% 33% 50% 52% 45% 49% 54% 43% 

Math 59% 53% 70% 63% 55% 48% 59% 65% 65% 

 

Category C LC Results 

LC Name Manako Ki Dhani Rajali Kundalka Agar 

Grades Grade 3 Grade 5 Grade 3 Grade 5 Grade 3 Grade 5 Grade 3 Grade 5 

Hindi 61% 46% 35% 39% 62% 56% 50% 61% 

English 51% 40% 37% 21% 37% 64% 41% 64% 

Math 51% 55% 45% 50% 51% 69% 48% 65% 

 

Category A Bodhshala Results 

Bodhshala Name Haud Ki Dhani Silibavadi Aadharshila 

Grades Grade 3 Grade 5 Grade 7 Grade 3 Grade 5 Grade 7 Grade 3 Grade 5 Grade 7 

Hindi 55% 56% 78% 42% 52% 57% 74% 59% 69% 

English 39% 52% 56% 37% 38% 29% 48% 48% 35% 

Math 61% 71% 68% 49% 58% 51% 57% 65% 57% 
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In  category C, LCs grade 5 students from Manako Ki Dhani, both grade 3 and 5 students from Rajali, and 
grade 3 students from Agar Bodhshala fell into the category of “need ongoing help” taking into 
considera�on their percentages in all the subjects. On the other hand, Manko Ki Dhani and Kundalka 
(grade 3) and Agar Bodhshala (grade 5) fell into the category of “ approaching expecta�ons.”

7.5. Learning Outcomes Key Findings Excluding Jyo� Academy results

Jyo� Academy was a private school located in Thanagazi, taken as a part of comparison group. Unlike 
other schools included in the comparison group sample, the students enrolled in this school came from 
economically and socially privileged background. Hence, for more per�nent comparison, this sec�on of 
the study shall present the learning outcome assessment findings excluding scores of Jyo� Academy.

The table highlights that the Bodhshalas and LC fell under the category of “approaching expecta�on”. 
The private and government schools belong to the category of “need ongoing help.”

The table shows private school results for each school. Students from only one school belonged to  
category 2, i.e., approaching expecta�ons. The other three schools belonged to  category 1, i.e., need 
ongoing help. The overall average result was 45% which meant that the private schools fell under the 
category of needing ongoing help.
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Table 7.5.10 Learning outcome assessment Results

Table 7.5.11 Private school result

Schools Percentages criteria 

Bodhshalas and LCs 53% 

Private Schools 48% 

Government Schools 37% 

 

Private School Result 

Private School Name Percentages 

Khaira� Ki Dhani- Private School (P1)- Yash Dev Public School 52% 

Silibavadi- Private School (P2) 34% 

Ban Ki Dhani- Private School (P3) 47% 

Manako Ki Dhani- Private School (P4) 49% 

Overall Private Schools Average 45% 
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The table is as per the schools (Bodhshalas and LCs, Private schools, and Government schools), per Grade 
(3rd, 5th, 7th), and  Subject (Hindi, English, and Mathema�cs). As highlighted in the table, Bodh schools 
were compara�vely be�er than  private and government schools. Bodh school students needed ongoing 
help in English subjects.

The skill scores by grade and subject are shown in this table. According to the table, students in 
Bodhshalas and LCs fell into the category of “approaching expecta�ons” across all grade levels and 
subjects. 7th Grade Hindi students of Bodhshalas fell into the category of “mee�ng expecta�ons.”

Table 7.5.12 Subject and grade wise percentages

Table 7.5.13 Skill wise criteria

Subject and Grade wise percentages 

Grade 
Bodhshalas and LCs Private Schools Government Schools 

Grade 3 Grade 5 Grade 7 Grade 3 Grade 5 Grade 7 Grade 3 Grade 5 Grade 7 

Hindi 51% 55% 70% 53% 44% 50% 59% 47% 35% 

English 40% 49% 40% 33% 26% 36% 33% 25% 19% 

Math 49% 61% 60% 67% 57% 45% 47% 47% 33% 

 

Skill Wise Criteria 

Grade Bodhshalas and LCs Private Schools Government Schools 

3rd Grade English 1.6 1.4 1.3 

5th Grade English 1.8 0.9 0.9 

7th Grade English 1.5 1.4 0.7 

3rd Grade Hindi 2.5 2.6 3 

5th Grade Hindi 2.7 2.2 2.4 

7th Grade Hindi 4.2 3 2.1 

3rd Grade Math 1 1.3 0.9 

5th Grade Math 1.6 1.4 1.3 

7th Grade Math 1.3 1 0.7 
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The results are displayed in this table by gender, grade, school, and subject. As highlighted in the table, 
both male and female students in Bodhshalas and LCs required ongoing support in the English subject 
primarly. Both males and females fell under the category of "approaching expecta�ons" in all other 
subjects.
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Table 7.5.14 Gender-wise results

Gender-wise results 

School 
Name 

Bodhshalas and LCs Gender 
wise 

Private School Gender 
wise 

Government School Gender 
wise 

Gender Female Male Female Male Female Male 

3rd 

Hindi 56% 59% 36% 53% 70% 74% 

English 45% 45% 33% 48% 34% 34% 

Math 57% 57% 43% 59% 50% 45% 

5th 

Hindi 56% 55% 41% 45% 54% 60% 

English 48% 50% 39% 33% 23% 26% 

Math 61% 62% 54% 62% 47% 41% 

7th 

Hindi 71% 67% 44% 50% 33% 43% 

English 44% 36% 29% 38% 19% 18% 

Math 55% 63% 45% 49% 33% 32% 
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Chapter 8: Sta�s�cal Inferences

Impact Assessment Report

This chapter includes findings from the sta�s�cal tool of correla�on, used to assess the associa�on of 
certain quan�ta�ve variables for this study. The variables measured for this study were: students’ learning 
outcome, socio-economic factors (like gender, family income and parent literacy levels) and school quality 
parameters. The tool "correla�on" describes the strength of a rela�onship between two variables, 
indica�ng that when one changes by a specific amount, the other changes on an average by a similar 
amount.

Methodology:

Student-wise data from 336 students3 was gathered from primary and secondary data sources. Data for 
two ordinal parameters: learning outcome results and school quality of 10 selected Bodhshalas and LCs, 
was collected directly from the field through designed data collec�on tools. Whereas the data on family 
income and parental literacy levels were obtained from BSS (the implementa�on partner).

Two types of tests were run to calculate a correla�on between different variables:

• Kendall’s tau-b correla�on test was run to check the correla�on between ordinal parameters4: 
learning outcome and school quality parameters.

• Chi-square test was run to check the associa�on between learning outcomes, 12 selected parameters 
of the school quality index and also the socio-economic factors (like gender, family income and 
parental literacy level).

• Ordinal Logis�c regression was used to model rela�onship between an ordinal response variable and 
one or more explanatory variables.

Note: Parameters like Mid-Day Meal, inclusivity and health-related data points from the school quality 
checklist were not taken into considera�on for the correla�on analysis since they all are assigned Level 3 
i.e., the highest level (as per the rubrics) and hence the standard devia�on came out to be 0.

3A sample of 357 students was considered for Learning Outcome Assessment. However, for the purpose 
of correlation a sample of 336 students is considered. The reason for this difference in student sample is 
that the study team was able to capture gender of 336 students only. It was observed that class 3 
students across 10 Bodhshalas and LCs could not provide their basic details (like name and gender) 
enquired as a part of learning outcome assessment paper. Hence, correlation is conducted for the 336 
students for whom all student-level details were available through both primary and secondary data 
sources.
 
4Ordinal data is a type of categorical data with an order. Reference: 
https://www.sagepub.com/sites/default/files/upm-binaries/42772_1_Introduction_to_Statistics.pdf
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A Kendall's tau-b correla�on was run to determine the rela�onship between learning outcomes and the 
school quality parameters. 
The learning outcome assessment results were categorized into below men�oned three categories:

Listed below is the τb value of correla�on between learning outcome assessment results and the various 
school quality parameters:

**. Correla�on is significant at the 0.01 error (2-tailed)
*. Correla�on is significant at the 0.05 error (2-tailed)

Note: Correla�on significant at 0.01 error means that there is 1 in 100 chance that we would have seen 
these observa�ons if the variables were unrelated. And 2-tail hypothesis test is designed to show whether 
the sample mean is significantly greater than or significantly less than the mean of a popula�on. The 
two-tailed test gets its name from tes�ng the area under both tails (sides) of a normal distribu�on.

8.1. Kendall's tau-b correla�on (τb)
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Category of Students Remarks Percentage Criteria Colour coding 
Category 1 Needs ongoing help  Below 50%   
Category 2  Approaching expecta�on 50-70%   
Category 3  Mee�ng expecta�ons Above 70%   
 

Legend 

𝝉 b Kendall's tau-b (τb) correla�on coefficient 

p-value A p-value measures the probability of obtaining the observed results, assuming that the null 
hypothesis is true. The lower the p-value, the greater the sta�s�cal significance of the observed 
difference 

 
Ordinal Parameters 𝝉b  value 

Cumula�ve learning outcome assessment result of 10 Bodhshalas and LCs 1.000 

School premises of Bodhshalas and LCs 0.028 

Playground and equipment/material available 0.055 

Classrooms and other rooms 0.035 

Library 0.077 

Gadgets and electricity availability .170** 

Toilets and water facility available .136** 

Teaching learning and assessment 0.082 

Teachers’ management .112* 

Leadership and management .112* 

Physical and emo�onal safety .120* 

Produc�ve community par�cipa�on .205** 
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There is a posi�ve correla�on between learning outcomes and the availability of gadgets and 
electricity, it is sta�s�cally significant, τb = 0.170, p = 0.01. This indicates that in presence of a 
con�nuous electricity supply and func�onal electric gadgets, like computers, inverters, and the 
internet, the learning outcome of students can be enhanced. Qualita�ve data collected through 
interac�ons with teachers of Bodhshalas and LCs, it was found that, in warm weather condi�ons, 
frequent power cuts or total absence of electricity tend to distract the students studying in 
classrooms

There is a posi�ve correla�on between learning outcomes and the availability of toilets and water 
facili�es in Bodhshalas and LCs, it is sta�s�cally significant, τb = 0.136, p = 0.01. Availability of age and 
gender-appropriate, clean and adequate toilets, along with proper water facili�es, prevent 
transmission of communicable diseases and also contribute to more students a�ending schools. 
Thereby, improving the learning outcomes of students. 

There is a posi�ve correla�on between learning outcomes and the availability of teachers’ 
management in Bodhshalas and LCs, it is sta�s�cally significant, τb = 0.112, p = 0.05. Teachers’ 
management includes the availability of a subject-wise adequate number of teachers in Bodhshalas 
and LCs, alterna�ve management to overcome teachers’ absenteeism and proper orienta�on of new 
teachers. To impact educa�on, this parameter was observed the most in categories B and C 
Bodhshalas and LCs. The findings indicate that students’ academic performance is directly dependent 
on proper teacher management. 
As per NEP 2020: A pupil-teacher ra�o (PTR) of under 30:1 is advisable at the level of each school. For 
areas having large numbers of socio-economically disadvantaged students a PTR of under 25:1 shall 
be ensured. 

There is a posi�ve correla�on between learning outcomes and the availability of leadership 
management in Bodhshalas and LCs, it is sta�s�cally significant, τb = 0.120, p = 0.05. The findings 
indicate the importance of having leadership management in place which includes building schools’ 
development plans and taking day-to-day decisions in consulta�on with all school staff members by 
the school in charge. A healthy rela�onship between teachers and the school in charge shall lead to 
ac�ve and effec�ve decision-making and hence, boost the learning outcomes results of students. 

There is a posi�ve correla�on between learning outcomes and the availability of physical and 
emo�onal safety in Bodhshalas and LCs is sta�s�cally significant, τb = 0.205, p = 0.01. Physical and 
emo�onal safety in school parameters indicates how secure a student feels while physically and 
emo�onally expressing themselves. A secure school environment contributes to making students 
confident in their expression and mo�vates them to take challenges posi�vely. As per field 
observa�on, it was observed that students of all Bodhshalas and LCs were overall expressive with 
their views. While interac�ng with alumni and SMCs, it was found that this factor was majorly missing 
in nearby government and private schools. 

Kendall's tau-b correla�on (τb) Findings: 

Impact Assessment Report
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Chi-square test was run to find an associa�on between:

• Learning outcome results vs. school quality parameters
• Learning outcome results vs. socioeconomic parameters

The test is run to test the hypothesis of associa�on between learning outcome results and school quality 
parameters and socio-economic parameters respec�vely.

Learning outcome results vs. School quality parameters

This sec�on includes all chi-square test findings indica�ng the presence or absence of an associa�on 
between learning outcome results and school quality parameters.

Chi-square test findings: 
• School quality parameters, like the availability of library, electricity and gadgets, toilet facili�es, 

teaching-learning mechanism, mechanism for assessing learners' progress, teachers' management 
system and physical and emo�onal safety had a significant impact on the learning outcomes of 
students.

• School quality parameters, like adequate and child-friendly school premises, classrooms, playgrounds, 
leadership management and produc�ve par�cipa�on from the community were not significantly 
associated with the learning outcomes of students. 

• The levels men�oned in below presented chi-square findings were linked with the School Quality 
Rubrics prepared by the study team as a tool for data collec�on. Levels indicate the following:

8.2. Chi-square test  

Impact Assessment Report

Legend 

𝝌 2 Chi-square test value 

p-
value 

For all p-values < 0.05, a significant associa�on is observed between the variables.  

 

Levels Descrip�on 

Level 1 Poor 

Level 2 Fair 

Level 3 Good 
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χ2=20.938 and p-value = 0.000

There is a significant associa�on between library and learning outcome results of students. As per 
on-field observa�on, all Bodhshalas and LCs had availability of the library. However, usage of libraries was 
observed more in categories A and B Bodhshalas. The findings of chi-square test suggest availability and 
usage of libraries can impact the learning outcomes of students posi�vely. 

χ2=15.389 and p-value = 0.000

i. Library Facili�es 

ii. Gadget and Electricity Availability 

Impact Assessment Report

  Library Total 

Level 1 Level 2 Level 3 

Learning 
outcomes 

Category 1 Count 19 58 37 114 

% within 
scores 

16.7% 50.9% 32.5% 100.0% 

Category 2 Count 6 89 44 139 

% within 
scores 

4.3% 64.0% 31.7% 100.0% 

Category 3 Count 1 55 27 83 

% within 
scores 

1.2% 66.3% 32.5% 100.0% 

Total Count 26 202 108 336 

% within 
scores 

7.7% 60.1% 32.1% 100% 

 

  Gadget Total 

Level 1 Level 3 

Learning 
outcomes 

Category 1 Count 88 26 114 

% within scores 77.2% 22.8% 100.0% 

Category 2 Count 76 63 139 

% within scores 54.7% 45.3% 100.0% 

Category 3 Count 47 36 83 

% within scores 56.6% 43.4% 100.0% 

Total Count 211 125 336 

% within scores 62.8% 37.2% 100% 
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χ2=21.400 and p-value = 0.000

There is a significant associa�on between gadgets and learning outcome results. The findings indicate that 
the availability of electricity, the internet and basic gadgets, like invertor and computer have a direct 
impact on the learning outcome of students.

iii. Toilets

iv. Teaching learning assessment

χ2=15.997 and p-value = 0.003

There is a significant associa�on between the availability and facility of toilets and learning outcome 
results. School buildings with proper toilet facili�es could prevent gap in educa�on and hence improved 
learning results for students.
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  Toilet Total 

Level 1 Level 2 Level 3 

Learning 
outcomes 

Category 1 Count 41 47 26 114 

% within 
scores 

36.0% 41.2% 22.8% 100.0% 

Category 2 Count 33 43 63 139 

% within 
scores 

23.7% 30.9% 45.3% 100.0% 

Category 3 Count 24 23 36 83 

% within 
scores 

28.9% 27.7% 43.4% 100.0% 

Total Count 98 113 125 336 

% within 
scores 

29.2% 33.6% 37.2% 100% 

 

  Teaching Learning Assessment Total 

Level 1 Level 2 Level 3 

Learning 
outcomes 

Category 1 Count 19 19 76 114 

% within scores 16.7% 16.7% 66.7% 100.0% 

Category 2 Count 6 28 105 139 

% within scores 4.3% 20.1% 75.5% 100.0% 

Category 3 Count 1 22 60 83 

% within scores 1.2% 26.5% 72.3% 100.0% 

Total Count 26 69 241 336 

% within scores 7.7% 20.5% 71.7% 100% 
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There is a significant associa�on between teaching-learning assessment and learning outcome results. 
As per field observa�ons, students learnt be�er from fun-learning ac�vi�es, like TLMs and peer learning. 
This helped students to retain the taught lessons and perform be�er academically. 

χ2=28.570 and p-value = 0.000

There is significant associa�on between teacher management and learning outcome results. A proper 
teacher management mechanism in place was seen in category A Bodhshalas. Teacher management is 
dependent on the availability of an adequate number of teachers in Bodhshalas and LCs. Observably, this 
factor had an impact on both the learning outcomes of students and student enrolment. 

vi. Physical and emo�onal support

v. Teacher management
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  Teacher management Total 

Level 1 Level 2 Level 3 

Learning 
outcomes 

Category 1 Count 14 21 79 114 

% within scores 12.3% 18.4% 69.3% 100.0% 

Category 2 Count 0 31 108 139 

% within scores 0.0% 22.3% 77.7% 100.0% 

Category 3 Count 0 17 66 83 

% within scores 0.0% 20.5% 79.5% 100.0% 

Total Count 14 69 253 336 

% within scores 4.2% 20.5% 75.3% 100% 

 

  Physical emo�onal support Total 

Level 1 Level 2 Level 3 

Learning 
outcomes 

Category 1 Count 14 79 21 114 

% within scores 12.3% 69.3% 18.4% 100.0% 

Category 2 Count 0 101 38 139 

% within scores 0.0% 72.7% 27.3% 100.0% 

Category 3 Count 0 53 30 83 

% within scores 0.0% 63.9% 36.1% 100.0% 

Total Count 14 233 89 336 

% within scores 4.2% 69.3% 26.5% 100% 

 
χ2=33.605 and p-value = 0.000
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There is a significant rela�on between learning outcome results and physical and emo�onal support. 
Teachers in Bodhshalas and LCs played an important role in providing a safe and secure environment to 
students. One of the unique characteris�cs of Bodhshalas and LCs observed during data collec�on was 
that the students did not fear their teachers and in-charge, they rather feel comfortable sharing their 
personal issues with them. 

vii. Learners’ Progress, A�ainment and Development

χ2=28.570 and p-value = 0.000

There is a significant associa�on between learning outcomes and learners’ progress, a�ainment and 
development. Learners’ progress when documented and maintained properly helped both teachers and 
parents to analyse students’ academic development. The teachers were trained to document challenges 
faced by students in daily lectures. These challenges were worked upon by these teachers thereby giving 
need-based support.

Impact Assessment Report

  Learning progress Total 

Level 1 Level 2 Level 3 

Learning 
outcomes 

Category 1 Count 14 21 79 114 

% within scores 12.3% 18.4% 69.3% 100.0% 

Category 2 Count 0 31 108 139 

% within scores 0.0% 22.3% 77.7% 100.0% 

Category 3 Count 0 17 66 83 

% within scores 0.0% 20.5% 79.5% 100.0% 

Total Count 14 69 253 336 

% within scores 4.2% 20.5% 75.3% 100% 
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viii. School premises

ix. Playground Availability  

χ2=2.541 and p-value = 0.637

There is no significant associa�on between learning outcome results and school premises. The 
qualita�ve studies indicated that an adequate number of classes and maintaining school premises were 
the major requirements of stakeholders. However, as per chi-square test results, this factor did not seem 
to have a sta�s�cally significant impact on the learning outcomes of students. The quality of educa�on 
delivered by teachers (regardless of the availability of proper school premises) could be a factor in 
overcoming infrastructural challenges.
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  School premises Total 

Level 1 Level 2 Level 3 

Learning 
outcomes 

Category 1 Count 44 14 56 114 

% within scores 38.6% 12.3% 49.1% 100.0% 

Category 2 Count 46 12 81 139 

% within scores 33.1% 8.6% 58.3% 100.0% 

Category 3 Count 30 10 43 83 

% within scores 36.1% 12.0% 51.8% 100.0% 

Total Count 120 36 180 336 

% within scores 35.7% 10.7% 53.6% 100% 

 

  Play ground Total 

Level 1 Level 2 Level 3 

Learning outcomes Category 1 Count 36 22 56 114 

% within scores 31.6% 19.3% 49.1% 100.0% 

Category 2 Count 31 27 81 139 

% within scores 22.3% 19.4% 58.3% 100.0% 

Category 3 Count 17 23 43 83 

% within scores 20.5% 27.7% 51.8% 100.0% 

Total Count 84 72 180 336 

% within scores 25.0% 21.4% 53.6% 100% 

 
χ2=6.130 and p-value = 0.190
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x. Classrooms

There is no significant associa�on between learning outcomes and the availability of playgrounds. The 
qualita�ve findings also indicate the same result. The play ac�vi�es were conducted by teachers either 
in classrooms directly or in open spaces of school premises. Hence, the unavailability of playground was 
not showing sta�s�cally significant impact on students’ academic performances.

χ2=4.354 and p-value = 0.360

There is no significant associa�on between classrooms and learning outcome results as per chi-square 
test findings. Teachers’ capacity of providing quality educa�on to students despite the shortage of 
classrooms could be one of the reasons for this finding. Another reason could be the u�liza�on of open 
spaces as classrooms by teachers in favourable weather condi�ons. The study team travelled to the field 
during November and December. Weather and climate-wise, this �me was most favourable for teachers 
to u�lize open spaces and terraces as classrooms. However, this as not the case during extreme summer 
and rainy seasons, as communicated by teachers. Specifically, during the rainy season, the lectures were 
dismissed due to shortage and water leakage issues in classrooms. Hence, all beneficiaries indicated the 
importance of an adequate number of classrooms as an important parameter during the field visit.
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  Classrooms Total 

Level 1 Level 2 Level 3 

Learning 
outcomes 

Category 1 Count 58 37 19 114 

% within 
scores 

50.9% 32.5% 16.7% 100.0% 

Category 2 Count 58 44 37 139 

% within 
scores 

41.7% 31.7% 26.6% 100.0% 

Category 3 Count 40 27 16 83 

% within 
scores 

48.2% 32.5% 19.3% 100.0% 

Total Count 156 108 72 336 

% within 
scores 

46.4% 32.1% 21.4% 100% 
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χ2=3.632 and p-value = 0.163
There is no significant rela�on between learning outcome results and produc�ve community 
par�cipa�on. However, it was found that support from the community and parents helped teachers in 
�mes of pandemic. Hence, qualita�ve findings indicated that ac�ve community par�cipa�on made it 
possible for teachers to disseminate quality educa�on to students.  

χ2=5.638 and p-value = 0.060
There is no significant rela�onship between the management of leadership and learning outcome 
results. These findings indicate that the leadership shown by principals and school in-charges was not 
impac�ng the learning outcome result of students. This shall be true considering that in categories B and 
C Bodhshalas and LCs, the teachers and in-charge were rela�vely equivalent in status and hence both 
teachers and in-charge had equal say in decision making. 

xi. Leadership management

xii. Produc�ve community par�cipa�on

  Leadership management Total 

Level 2 Level 3 

Learning 
outcomes 

Category 
1 

Count 24 90 114 

% within scores 21.1% 78.9% 100.0% 

Category 
2 

Count 18 121 139 

% within scores 12.9% 87.1% 100.0% 

Category 
3 

Count 8 75 83 

% within scores 9.6% 90.4% 100.0% 

Total Count 50 286 336 

% within scores 14.9% 85.1% 100% 

 

  Produc�ve community 
par�cipa�on 

Total 

Level 2 Level 3 

Learning outcomes Category 1 Count 22 92 114 

% within scores 19.3% 80.7% 100.0% 

Category 2 Count 15 124 139 

% within scores 10.8% 89.2% 100.0% 

Category 3 Count 13 70 83 

% within scores 15.7% 84.3% 100.0% 

Total Count 50 286 336 

% within scores 14.9% 85.1% 100% 
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Availability of library, 
electricity, gadgets and 

toilets

Mechanism for teaching 
learning assessment

Teachers’ management 
plan

Physical and emotional 
support

Socio-economic factors, such 
as  – gender,family income 

and parents education 

In post-pandemic �mes, most of the responsibility for students’ academic performance fell on teachers. 
Community par�cipa�on was maintained by teachers through regular community outreach ac�vi�es. 
Addi�onally, the role of the community came into effect predominantly when there was a requirement 
for construc�on on school premises.

8.3. Ordinal Logis�c Regression

Ordinal Logis�c Regression framework is used to analyze the determinants of the phenomenon of the 
learning outcome results. Here, the learning outcomes of the students are the dependent variable. As 
per regression analysis, many variables that may have an impact on this dependent variable, include: 

The above factors were selected by the study team considering the overall qualita�ve and quan�ta�ve 
findings from the field. The parameters of the school quality index selected for the regression analysis 
were also based on the proposi�ons made by the beneficiaries based on the reasonings that these 
ameni�es were a basic requirement of students to study effec�vely in schools. Socio-economic factors 
were taken into considera�on for this regression analysis to understand the impact of lived reali�es of 
beneficiaries on the academic performance of students. These lived reali�es shall include a larger 
context of a�tudinal barriers created by parents preferring male-child educa�on other female-child 
educa�on in Indian society. Addi�onally, reali�es shall also include the economic and educa�onal level 
of parents to priori�ze the educa�on of children while making ends meet.

The usefulness of the regression analysis is that it indicates the influence of one factor on the dependent 
variable (here the three categories of learning outcomes of the students) a�er controlling for the 
possible impact of other factors. This informa�on is not available in cross-tabula�on or analysis of the 
correla�on between two variables. Regression results do not indicate `causa�on’ in general, and this is 
not a serious issue in this case. For example, if the presence of a library in the school has a posi�ve 
influence on the learning outcomes of the students, the direc�on of the rela�onship is clear in this 
regard: availability of a library makes an impact on students’ scores and not the other way around.

Impact Assessment Report
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Determinant of Learning outcomes: Results of Ordinal Logis�c Regression

8.3.1. Impact of school quality parameters on learning outcomes of students

The impact of each school quality variable independently (without considering other variables) affec�ng 
the learning outcomes of the student is given in Table 8.3.1.  It gives two important values: (a) odds ra�o 
–this indicates the likelihood values. For example, the variable `teacher and learning assessment’ has an 
odds ra�o of 4.76, which indicates that if the quality of teaching-learning assessment falls in Level 3, it is 
4.76 �mes more likely that the student will score good grades (will fall in category 3 ) compared to the 
students receiving teaching and learning assessment of level 1 and level 2 and (b) p-value – it gives the 
level of significance. Hence a variable has a significant impact if its p-value is less than 0. 050.
 
Table 8.3.1 shows that the following variables – availability of gadgets and electricity, teaching and 
learning assessment, and physical and emo�onal support have a sta�s�cally significant influence on the 
learning outcomes of the students. Amongst these, teaching and learning assessment is more important 
than physical and emo�onal support and the availability of gadgets. 

Table 8.3.1. Results of the ordinal logistic regression- school quality parameters vs. learning outcome

Dependent variable Levels Odds Ra�o 

Library Level 1 0.280 

Level 2 1.445 

Level 3 - 

Gadget Level 1 0.550 

Level 3 - 

Toilet Level 1 0.774 

Level 2 - 

Level 3 - 

Teaching and learning assessment Level 1 3.42123 

Level 2 4.760 

Level 3 - 

Teacher management Level 1 0.487 

Level 2 0.421 

Level 3 - 

Physical and emo�onal support Level 1 0.792946 

Level 2 0.452 

Level 3 - 
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In this exercise, the impact of each variable is assessed a�er controlling for the possible influence of 
other variables. As per the findings,
 
• Availability of the library is a significant parameter, however, difference in levels 1,2,3 is not 

significant. 
• The students with level 1 (poor) availability of gadgets and electricity have a lower chance of ge�ng 

higher scores. The odds of scoring higher marks are 0.5 �mes low when gadgets are of level 1.
• Students with level 3 (good) gadgets and electricity have a higher chance of ge�ng higher scores 

considering there is a significant difference in scores with the availability of gadget facili�es.
• Students with level 1 (poor) toilet facili�es have less chance of ge�ng higher scores.
• The toilet facility of levels 2 and 3 (fair and good) has a higher chance of ge�ng higher scores. For 

this parameter the total presence and absence of toilets is making significant difference in the 
learning outcome of students regardless of the level at which this parameter falls under.

• Teaching learning assessment quality is a significant parameter since the scores are differing 
significantly with changes in the level of teaching-learning assessment.

• In Bodhshalas and LCs where students are taught with good teaching learning assessment 
mechanisms of level 3 have a higher chance of scoring well.

• Students in Bodhshalas and LCs where teacher management planning is of level 1 (poor) have the 
least chance of scoring good marks. Students in Bodhshalas and LCs with level 2 of teachers’ 
management planning have a low chance of scoring good marks. Similarly, at level 3 students have a 
high chance of scoring good marks. However, there is not much significant change in marks with 
change in level 1,2 and 3 of teacher management plans. The overall absence and presence of this 
parameter shall make an impact regardless of the level. 

• Students receiving physical and emo�onal support at levels 1 and 2 have less chance of scoring good 
marks as compared to students with level 3 (having a high chance of scoring good marks). There is a 
significant difference in scores with change in level1,2 and 3. Hence, this parameter is of utmost 
importance.

Impact Assessment Report
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In this exercise, male 
students scored 1.3 
times better than 
female students

Students with 
income APL scored 

0.5 times more than 
students with 
income BPL

Students with parents 
who studied till 12th 
standard scored 3.5 

times more than 
students who have 

illiterate parents

Students with 
graduate parents 

scored 7 times good 
marks than students 
who have illiterate 

parents

Impact Assessment Report

8.3.2. Impact of socio-economic factors on learning outcomes of students

The impact of socio-economic variables independently (without considering other variables) affec�ng 
the learning outcomes of the student is given in Table 8.3.2.  It gives two important values: (a) odds ra�o 
–this indicates the likelihood values. For example, the variable `Educa�on-Gradua�on’ has an odds ra�o 
of 6.85, which indicates that if the quality of the parent is graduated, it is 6.85 �mes more likely that the 
student will score good grades (will fall in category 3) compared to the students whose parents are less 
educated and (b) p-value – it gives the level of significance. Hence a variable has a significant impact if its 
p-value is less than 0. 050. Table 8.3.2 shows that the following variables – Educa�on of the parents are 
significant.

8.3.2. Results of the ordinal logistic regression- socio-economic factors vs. learning outcome

Dependent variable  Parameters Odds Ra�o 

 Male 1.310278 

  Female 

Income APL 1.630153 

  BPL 

 

Educa�on 

Till 5th std 1.684692 

Till 8th std 2.403834 

Till 10th std 2.938024 

  

Till 12th std 3.411238 

Gradua�on 6.858263 

Illiterate  - 
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Availability of 
gadgets and 

electricity
Availability of toilets 
and water facilities

Availability of 
teachers’ 

management system

Availability of 
physical and 

emotional safety

Findings from Kendall’s tau-b correla�on, chi-square test and ordinal logis�c regression analysis are listed 
below:

All three sta�s�cal tests indicate importance of four common school quality parameters (apart from 
socio-economic parameters) which have significant impact on learning outcome of students in 
Bodhshalas and LCs:

Impact Assessment Report

 

Important parameters based on sta�s�cal inferences  

Kendall's tau-b correla�on Chi-square test Ordinal Logis�c Regression 

School Quality Parameters 

Availability of gadgets and 
electricity 

Availability of library Availability of the library 

Availability of toilets and water 
facili�es 

Availability of gadgets and 
electricity 

Availability of gadgets and electricity 

Availability of teachers’ 
management system 

Availability of toilets and water 
facili�es 

Availability of toilets and water 
facili�es 

Availability of leadership 
management 

Availability of teaching-learning 
mechanism 

Availability of teaching-learning 
mechanism 

Availability of physical and 
emo�onal safety 

Availability of mechanism for 
assessing learners' progress 

Availability of teachers’ management 
system 

 Availability of teachers’ 
management system 

Availability of physical and emo�onal 
safety 

Availability of physical and 
emo�onal safety 

 

Socio-economic parameters 

 

 

 Gender 

Family income 

Parents’ literacy level 
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Chapter 9: Social Return on Investment

Social Return on Investment (SROI) helps to understand the social impact of the programme among the 
beneficiaries and their families. While it is easy to measure the return on investment of interven�on 
through methods such as cost-benefit analysis etc., it is difficult to impute the value of outcomes for an 
interven�on. However, some methods help in impu�ng values to outcomes. SROI looks at the cost which 
would have been incurred if the interven�on was not made.
 
SROI is calculated by adding the tangible costs (TC) and intangible costs (IC) to the total investment (TI) 
made.

SROI can be evalua�ve and forecast. For the current assignment, evalua�ve SROI is es�mated. To 
calculate the SROI, the following data/ informa�on is collected for each programme:

• Programme costs, including all staffing costs, materials, and supplies for providing direct services.
• Overhead/administra�ve costs, including the cost of providing support to implement the 

programme, such as payroll and benefits, programme oversight and management, and policy 
development, as well as the actual cost of implemen�ng the programme.

• Non-tangible costs, such as reduc�on in academic year loss due to the programme, reduc�on in 
extra tui�on cost, etc.

To calculate the non-tangible costs, the following steps were adopted:

SROI = (TC + IC) / TI

• The key stakeholders for each program were iden�fied, and their roles were ascertained for 
es�ma�ng the SROI.

Establishing scope and iden�fying key stakeholders

• Through engaging with the stakeholders, an evalua�on matrix showing the rela�onship between 
inputs, outputs, and outcomes has been laid out for each of the programmes. 

• A list of measurable indicators is used to develop an inventory checklist for each programme.

Mapping outcomes

• This stage involved data accumula�on to show whether outcomes have happened. The 
programme outcomes were then “mone�zed” or assigned financial values. 

• However, for those outcome indicators where the value is difficult to ascertain from a primary 
survey, values were used from secondary literature. 

• The values for outcome indicators were then mul�plied by the total number of units iden�fied in 
the outcome indicator. This gave the value for total return.

Evidencing outcomes and giving them value
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II. Extra-curricular ac�vi�es

Presented below are the SROI Framework findings for the SPP interven�ons:

Quality of Educa�on

I. Access to educa�on

• Having collected evidence on outcomes and mone�zed them, the “deadweight” was eliminated.
• Deadweight is the value of those aspects of change that would have happened anyway or are a 

result of other factors that are eliminated from considera�on. 
• For each programme, the chances of the outcome being a�ributed to the programme were 

determined, either as high, medium, or low, and accordingly a certain part of the value was 
reduced from the es�mated total value.

Establishing Impact

• The programme opera�ons might have been hindered due to the emergence of the pandemic. 
The various cause and effects of the pandemic and the subsequent lockdowns on the programme 
were also considered.

Impact of Corona Virus

Financial Proxies 

Stakeholder Indicator Financial proxy Source 

Students Availability of quality 
educa�on 

Average savings on educa�on fees spent 
in private school 

Secondary study 

Students Availability of educa�on 
during the pandemic 

Average savings on internet packages for 
online educa�on 

Secondary study 

Students Availability of learning 
resources (sta�onary) 

Average reduc�on in the cost of 
sta�onary and basic resources for 
learning 

Secondary study 

 

Financial Proxies 

Stakeholder Indicator Financial Proxy Source 

Students Availability of extra ac�vi�es 
(Art/singing/dance classes) 

Average savings on extra fees spent 
for private classes for extra-
curricular ac�vi�es 

Secondary study 

Students Educa�onal trips Average savings on the cost of 
educa�onal trips 

Secondary study 
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III. Health and Nutri�on

IV. Quality of teaching

The results of an SROI calcula�on communicates the social value a project creates. At present for every 
INR. 1 invested, the Shikshak Pehal Programme delivers INR 3.72 of social value.

Financial Proxies 

Stakeholder Indicator Financial Proxy Source 

Students Be�er health and nutri�on 
status 

Average savings on the cost of 
treatments 

Secondary study 

Students Availability of relief material 
(food parcels) from school 
(during the pandemic) 

Average savings on food 
(lunch) during the pandemic 

Secondary study 

 

Financial Proxies 

Stakeholder Indicator Financial Proxy Source 

Teachers Enhancement of IT 
Skills (Digital training) 

Average savings on money spent on 
IT training programme 

Secondary study 

Teachers Specialized training 
sessions and seminars 
for be�er teaching 
styles and training for 
teaching students 
with disability (SWD)  

Average savings on money spent on 
training sessions for upda�ng 
teaching skills 

Secondary study 

 

Social Return on Investment 

Year FY 2022-2023 FY 2024-25 

India Infla�on Rate (Source 
IMF) 

3.8% 3.9% 

Discounted Rate Considered 3.9% 

Total Input Cost 191354734 

Total Net Impact 738662472 

Net Present Value (NPV) 711278259 

SROI 3.72 
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Chapter 10: School Quality Checklist Findings
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This sec�on of the report provides a brief overview of the findings of the School Quality Check conducted 
by the study team. A brief rubric predetermining the criteria for each level was developed (Annexure III) 
to provide markings for each of the below-men�oned parameters to Bodhshalas and LCs taken as the 
sample under this study.

 

Parameters Adhar
shila 

HKD Silibavad
i 

Ringusp
uri 

KKD BKD Raja
li 

Kundal
ka 

MK
D 

Agar 

Levels 

A.1.School Premises 3 3 3 1 2 1 1 1 1 1 

A3. Playground and 
Equipment/Material 

3 3 3 1 2 2 1 2 1 1 

A4. Classrooms and 
other rooms 

3 2 2 1 1 1 1 1 1 1 

A5. Library 2 3 3 2 2 2 1 2 1 2 

A6. Gadgets and 
Electricity 

3 3 1 1 1 1 1 1 1 1 

A7. Toilets and water 
facility 

3 3 2 2 1 1 1 1 1 2 

A8. Mid-day meal 3 3 3 3 3 3 3 3 3 3 

B. Teaching learning 
and assessment 

3 3 3 2 3 2 1 2 1 3 

C. Learners’ progress, 
a�ainment, and 
development 

3 3 3 2 3 2 1 3 2 3 

D. Teachers 
Management 

3 3 3 2 3 2 1 3 2 3 

E. Leadership and 
Management 

3 3 3 3 3 2 2 3 2 3 

F1. Physical and 
Emo�onal safety 

2 3 2 2 3 2 1 2 2 2 

F2. Inclusivity 3 3 3 3 3 3 3 3 3 3 

F2.3. % Of students 
with disability 

3 NA 2 1 2 2 NA NA NA NA 

F3. Health 3 3 3 3 3 3 3 3 3 3 

G. Produc�ve 
community 
par�cipa�on 

3 3 3 3 3 2 2 2 3 3 

Level 1 = Poor Level 2 = Fair Level 3 = Good

Note: Bodhshala and LC-wise detailed school quality checklist is included as Annexure I.
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Chapter 11: Recommenda�ons & Way Forward 
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Components of 
Evalua�on Matrix 

Recommenda�ons 

Access to Educa�on 
and infrastructural 
support 

• Maintenance and re-construc�on of properly covered toilets and taps for drinking water 
and hand-washing purposes 

• Sessions related to WASH can be conducted periodically to students’ post-repair of 
hand-washing sta�ons in Bodhshalas and LCs 

• Provision of electricity should be provided considering the con�nuity of educa�on in all 
seasons 

• Classrooms shall be constructed, to improve quality of teaching 
Equity • Sanitary napkins can be made a part of a medical box, in case it is required by any female 

student, specifically in upper primary Bodhshalas 
• Involvement with other organisa�ons working in the field of inclusive educa�on to 

provide be�er training and capacity building to teachers on how to engage with students 
with different types of disabili�es 

Quality of 
Educa�on 

• Incessant transfer of teachers from one Bodhshala to other results into drop in the 
community’s trust and bond with the new teachers, hence impac�ng community 
rela�ons. Teachers should be deployed to one school for a significant period. In cases of 
necessary transfer of teachers, the community should be in�midated and involved in 
decision-making well in advance 

• The needs of the parents, teachers, SMC members, and alumni can be assessed on a 
quarterly basis to align the programme objec�ves with the current requirements. This 
shall be applied specifically for categories B and C Bodhshalas to avoid gaps in 
communica�on between BSS and the beneficiaries 

• Maintenance of student por�olios for all students across categories of Bodhshalas. All 
worksheets and assignments a�empted by the students can be included in these 
student por�olios on a regular basis. This can be monitored by Bodh Shiksha Sami� on a 
monthly or quarterly basis. In addi�on, the performance brief wri�en by teachers in 
report cards (towards the end of the year) can be added monthly in student por�olios as 
well 

• An adequate number of teachers are to be deployed, especially in category B and C 
Bodhshalas to prevent students’ from dropping out 

• Provision of breakfast can be added as a part of the Poornima Project 
• Since these Bodhshalas and LCs are in the area where farming is one of the primary 

occupa�ons, students can be taught compos�ng in Bodhshalas and LCs 
• Sessions of waste management can be taken to develop a sense of cleanliness from early 

childhood to mid-childhood 
Accountability  • Maintenance and repair of electronic appliances like inverters and computers purchased 

with contribu�ons from the community members for the benefit of students 
• Teachers can work alongside Anganwadi workers or organisa�ons working towards 

menstrual hygiene. Through this convergence, awareness of menstrual hygiene and 
puberty-related issues can be spread among students 
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Monitor students’ progress in learning















 













































 













































 











































 



























































































CSRBOX & NGOBOX
806-808, Shivalik Satyamev
Near Vakil Saheb Bridge, Bopal Rd,
Bopal, Ahmedabad, Gujarat 380058

To access the live dashboard developed by CSRBOX on study findings, please click on the below link:

h�ps://lookerstudio.google.com/u/0/repor�ng/239f0b41-22cf-4bd4-8f67-6d2a6d9c5705/page/p_hcokwc3t1ch�ps://lookerstudio.google.com/u/0/repor�ng/239f0b41-22cf-4bd4-8f67-6d2a6d9c5705/page/p_hcokwc3t1c


